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Writing responsibility

Introduction:

Teagues Bridge Primary School is dedicated to fostering
independent writing skills in children, providing them with diverse
writing opportunities for various audiences and purposes across
different types of texts. The school's writing curriculum is carefully
designed to cover a wide range of narrative, non-fiction, and
poetry, ensuring a comprehensive and balanced learning
experience. The school utilises a bespoke writing cycle that
progressively builds over time, incorporating discrete SPaG
(Spelling, Punctuation, and Grammar) lessons tailored to specific
genres.

Teaques Bridge Writing Cycle (Years 2 - 6):

.
' ™ ([ lmmersion =
[Ta’ ) S Hes { Lisc o
Share -.'_al'ﬂﬂ.j.  Drama ESRArCn aAnd LASCLLSSLON.
- . Chiliron. 0 shary thier | - Educatnal wat ~ - Bulang m‘:""
[ Re-draft N rudrafts with a purine, i - Vit trailer . .a?h-::lz qxcma' rhr ‘:mua - -,
S mall grougs o 1o the class - g, quality fet : § " \
Firmva payil s i bt m ] . e + Pauearch tpuc/ubpet wing [ Speaking and Listening
part of thee Chanct to \_ J Fatidaptees - Talk far wribng
Sune f redraft Sllseng to o .i Create mind-mag Gor Werking Wall - et wating
eitey seien

L _ Dramarvele phiy

Writing Cycle £ el
: - '.\ = Rl on the wall A
( Edit and Improve h #r;;#fsc % - ! -

", r,

™
Giaded, 3 or poor= cliting and imgrowng ;@ / \% { Grammar, Spelling Vocabulary
dhalls must be tauspd The chaldren will need | A # . . .
- \ Sentence structure and Punctuation
promphs o how 3 do this effectively o Swrsagh 4 | |
Child B Sl | fhat
T mad q o m-.Feruumru.] o . % | Chaldres, are Smaght dacrel 2l kaons [ per wedd) St

- - - \ y camplomenty the writeng gnes . B ot Refor b0 proves
| % b owed B Soom on o peat aros & mprows J % " 1 ;.r luarrang PoVhaat da - uend: Enow
- A N .
_ - - Wistch, shart vdes clgn 12 teach and wmbed now wecabulary
"Sﬂr o ar = 5Pal5 lowen vhald includic word lovdl, ft lovdd and
\ sererscs lped) J
= e B .
Chance to ohine -\\ i % ~
- ,:'ﬁLj learreng tusght dunng cxcle 15P00 .-/ Flann ng \\ — - -~
- Prode werd basks, wound mats and P f B o WA \
duzsmines for wdeperdent wie - Croate o WAGOLL f_r_*ad_r_.ﬂ - vvniing
- Spudhie targets for pupla = Planning fomglats s be umd Expnc tht pupl & hagh quality camples of S gre that
Marted = Completed togrther/arougepasrs ~ . -
- Marizd aguing e maderaton greds i rire | oty well be wrving it the end of the cle. Thoy will

|5 B e e Pull [~ Foeus on iy Teatures and maling companions. Rifer 1
werd banks created sarber o fu cycle ] - togethar learnng taken place | : i
S - A Trpahast g provcs barming and higrlight usng @ specdic checilat
'\: Shared‘moddled writs ! b A
- — B <

Teaching Approach:

The school employs a systematic approach to teach younger
students the correlation between graphemes and phonemes,




emphasising the correct formation and proportion of letters. This
foundational knowledge enables them to construct simple,
readable words and sentences, which in turn facilitates the
application of these skills in different contexts. The goal is to equip
students with the ability to write with precision and coherence,
adjusting their language and style according to the specific
demands of diverse contexts and audiences. They are encouraged
to select appropriate vocabulary and grammatical structures that
align with the requirements of the writing task.

Curriculum Specifics:

Teagues Bridge Primary's curriculum is aligned with the standards
outlined in the National Curriculum, enabling students to expand
their understanding of both themselves and the world around them.
The unique writing curriculum caters to the individual needs of the
students and the local community, providing an immersive and
purpose-driven learning experience that encourages them to
become successful learners. Through a thoughtfully designed
range of writing exercises, children are encouraged to cultivate
their curiosity, self-confidence, and comprehension of the world,
engaging in purposeful writing activities that mirror real-life
contexts across fiction, non-fiction, and poetry. The bespoke
writing cycle integrates discrete SPaG lessons linked to specific
genres.

Progression of Word Classes across the year groups:
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Progression of Punctuation across the year groups:
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Progression of G rammar across the year groups:
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Modelled Write

The teacher talks aloud the thought processes as a writer with the
children. They model strategies in front of the children,
communicating the strategies being used. Teachers may model
writing skills such as punctuation, rehearsal, proof reading, editing,
word selection, sentence construction and paragraphing. This
approach is used as part of every writing cycle.

Shared Writ e

This is a collaborative approach in which the pupils contribute their
ideas and thoughts for the teacher to write. The teacher models
and teaches specific writing skills and there is the opportunity for
discussion to choose the most effective or suitable ideas. This
approach is also used as part of every writing cycle to encourage a
collaborative approach to their writing.

Encouraging Lifelong Writing:

The school's writing curriculum is designed to instil a lifelong
passion for writing in all students. Emphasis is placed on teaching




students how to plan, write, and revise their work effectively,
enabling them to express their ideas clearly and coherently. The
integration of high-quality texts in the curriculum equips students
with a rich vocabulary and a comprehensive understanding of
various writing techniques, allowing them to enrich their writing
with intricate details and vivid descriptions.

Language Development Emphasis:

Regular writing practice at the school enhances students'
transcription skills, ensuring that their written work is presented
neatly, punctuated correctly, and free from spelling errors. The
inclusion of speaking and listening activities in each genre's
teaching sequence encourages students to articulate their
thoughts and sentence structures verbally, facilitating their
transition to more fluent and precise writing. The 'Talk for Writing'
approach is employed to stimulate students' expression of ideas,
fostering discussions that lead to the development of more
sophisticated vocabulary. The school encourages drama, hot
seating, freeze frames, and other activities to enhance pupils'
spoken language, which, in turn, enriches their writing.

Grammar and Structural Focus:

Grammar skills are imparted to students to enable them to
comprehend the impact of their writing on the reader and to equip
them with the tools to achieve their desired effect. The teaching of
grammar is contextual, empowering students to structure and
organise their writing in a manner that suits the genre they are
working on, encompassing a variety of sentence structures.

Non-Negotiables for Writing :




These Non-negotiables need to be always included.

They will be checked weekly by the keystage leader and as part of drop-in sessions by the head

glish Non-Negotiables N

What needs to be in books?

Child fr*i.en,dlg obJ'ect'Lves 1o be in the front of the writing books.

WrLthg moderation grld,s to be in the back of the children’s
books.

Leammg outcomes sheet to be stuck in the books at the baglnni,ng
of each lesson.

Nelson handerthg to take place dallg for 1O minutes.

The non-negotiables document was introduced to staff to ensure
that the books are consistent across the school. It focuses on the
following areas to maintain high standards:

- What resources should be in all books

- Expectations for Handwriting sessions

- Marking approaches to maximise progress.
- Modelled, guided and shared writes.

Reading

Overview




Teagues Bridge Primary School strives to cultivate a deep
appreciation for reading, encouraging students to enhance their
skills and reach their highest potential. We prioritise reading to
ensure that our students can fully engage with the curriculum and
possess the confidence and ability to apply their knowledge across
various contexts. From the very beginning, we teach students how
to decode words using a systematic synthetic phonics approach.
Our approach to reading is not limited to specific lessons but
extends across the broader curriculum. It plays a critical role in
enhancing their knowledge retention and understanding of different
subjects.

We work to foster a love of reading by having adults read to
children throughout the school. We also celebrate reading within
the school environment through assemblies, displays, and the
library. Younger students are encouraged to regularly read books
that correspond to the sounds they are learning and select books
to enjoy at home. The carefully selected phonetically decodable
books they take home are tailored to match their phonic stage and
development. Our well-stocked book corners and school library
allow independent readers to choose from a diverse range of
reading materials.

Our phonics approach ensures a gradual progression of word
reading from the outset and serves as a model for all those
involved in supporting children's reading development. Regular
professional development plays a crucial role in ensuring that
adults are well-equipped to consistently support reading across the
school. Students are taught to use their phonic knowledge as the
first tool when encountering new words in reading, with an
understanding that the automatic recognition of whole words is the
primary goal. Additional targeted support is provided for certain
students following regular assessments, ensuring they can keep
up with the curriculum. By the end of Key Stage One, our students
have developed the resilience to become successful, fluent
readers.

As the children progress through the school, we continue to focus
on developing their comprehension skills, with an emphasis on
reading for meaning. We aim to provide ambitious models to
support reading development and connect learning across the
curriculum by using quality texts. Students are exposed to and
engage with high-quality language in various forms in a meaningful
and engaging way. They are taught how to infer, predict, clarify,




guestion, and summarise their understanding, as well as how to
understand how authors use language for effect. This

approach empowers students, fostering their confidence and
collaborative abilities, resulting in heightened engagement and
enthusiasm.

Once students have a strong grasp of phonics and have improved
their reading fluency, they transition to the Love to Read program.
This whole class teaching model ensures that students receive
high-quality support from the teacher while engaging with a variety
of stories, poems, and non-fiction texts. This approach exposes
children to both modern and classic literature, helping to expand
their vocabulary and deepen their understanding of themselves
and the world around them. The Love to Read program equips
students with the necessary reading skills to conduct successful
research in areas of personal interest, ensuring they become
confident, independent readers. Love to Read (Year 2 and KS2)
focuses on enhancing students' reading fluency, comprehension,
and response to both fiction and non-fiction texts.

Students are taught a range of reading techniques to help them
access and understand various types of texts. Daily reading for
pleasure and read-aloud sessions by the teacher contribute to
fostering a love for reading and creating a positive reading
experience. Reading for pleasure involves using quality texts
aimed at cultivating students' love for reading.




Reading

Approaches to reading

Class teacher 10 read alowd to F-u,pi,l,a.
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continuing independently to a specific page.
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Paired Hu,-img with FIMFJE t.ik..ng twrrs rmdﬂg aloud a

sefntence, F-:,i.r'u,gru,ph_. page or whiole text to one another

Pupils to answer questions and record in books. Class
teacher to model answer ing in full sentences whilst

providing sentence stems to support with this.

Assessment (KS1):

Teachers continue to reflect on end-of-year assessments and
implement formative assessment tools to monitor children’s
attainment and progress. Judgements are made immediately
during the lessons enabling teachers to resolve misconceptions as
they arise. Mock Phonics Screening papers are sat as an
assessment tool, from which intervention plans are created to
support those that need further help. Children are formally tested
through the Year 1 Phonics Screening Check. At Teagues Bridge
we have high expectations and intend to prepare all pupils to
achieve well in the test, supporting vulnerable groups with focused
and high-quality intervention support. At the end of Summer,




Throughout Year 2, children are monitored both formatively and
summatively. Teachers use spoken and written feedback to make
immediate judgements about a child’s understanding and can
implement support when necessary.

Intervention s:

Children identified as having gaps in learning access intervention
sessions. Pupils in these groups are closely monitored to ensure
they are making accelerated progress, and we aim to see children
reaching the standard appropriate for their age. Those that do not
pass the Phonics Screening Check in Year 1 receive targeted
provision to close the gap amongst them and their peers. These
include small group and 1:1 phonics sessions.

Assessment (KS2):

Teachers sign diaries on a weekly basis to acknowledge
comments made and to ask further questions if and when
appropriate. Ongoing daily formative assessments inform teachers’
next steps and appropriate interventions for reading. Formal
assessments in the form of NFER occur at the end of each term, in
every KS2 year group, to test for reading comprehension. At the
end of KS2, children sit the Reading SATSs test. All data is tracked,
allowing leaders to have an overview of performance.

Intervention:

As good practice, we aim for all pupils with special educational
needs to follow the same educational curriculum as their peers,
differentiated where necessary to meet their individual needs.
Individual year groups and teachers will identify where intervention
IS necessary and implement strategies to ensure the children are
best supported. These differ depending on age and need,
supported by the SENDCo. Children who are not supported with
reading at home are identified quickly and provision is put in place
to ensure they read with an adult at least 3 times a week. In upper
KS2, pupils take part in ‘Booster’ style sessions, which aim to help
children bridge gaps in their learning efficiently and effectively
through smaller group tasks and specific content.

Reading Areas in the Classroom

Each class will have a reading area established by the end of the
first week of term. The area should be a stimulating and attractive




environment which contains a range of reading material. This can
include the following:

. Non-fiction books linked to the class topic

. Newspapers, comics and magazines

. Books/writing produced by the children

. Big Books

. Books which link to the genre being covered in literacy
. Picture books

Books will be organised into non-fiction, fiction and poetry and be
easily accessible by the children. Children will be actively involved
in the management of the reading corner. In most classrooms
there is limited space so in these rooms the reading area may
consist of a bookcase with the above organised in a clear and
engaging way.

TenaTerm:

Each class is allocated ten high quality texts for the children to
enjoy at the end of each day. We believe that being role models
and reading to our pupils as much as possible, fosters a love for
reading from EYFS to upper KS2.






