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Pu.pil. premium strategy statement

Pupil Premium Provision Strategy and Expenditure:

The Pupil Premium is additional funding allocated to schools to help support disadvantaged
students, diminishing the difference between them and their peers. At Teagues Bridge Primary
Pupil Premium is funding allocated to pupils who are currently looked after, eligible for free
school meals and who have been eligible for free school meals at any point in the last six years.
This equates to 32% of our population. The funding has contributed to a wide range of resources

designed to maximise pupil potential in every possible way.

Principles:

All members of staff and governors accept responsibility for socially disadvantaged pupils and are
committed to meeting their pastoral, social and academic needs within a caring environment. As
with every child in our care, a child who is "Socially Disadvantaged” is valued, respected and

entitled to develop his/her potentLaL irrespective of need.

Background.:

The Pupil Premium targets extra funding for pupils from deprived backgrounds. Research shows
these pupils underachieve compared to their non-deprived peers. The premium is provided in order
to support these students to reach their potential. The DYE use pupils entitled to free school meals
(FSM), children of service personnel and. looked after children as an indicator for deprivation
and have deployed a fixed amount of money to school’s per pupil. At Teagues Bridge Primary
School, we will be using the indicator of those eligible for FSM as our target children to diminish
the difference in attainment and progress.

The government have not dictated to schools how to spend this money but are clear that schools

will need to emptog strategies that theg know will support these pupils to increase their attainment.

Provision.:

In. order to meet the above requirements, the Governing Body of Teagues Bridge will ensure that
provision is made which secures the teaching and learning opportunities that meet the needs of all
pupils. As part of the additional provision made for pupils who belong to the vulnerable groups,
the Governors of the school will ensure that the needs of these pupils are addressed. At Teagues
Bridge Primary School we have looked at the evidence regarding approaches that have been
effective. We base all our approaches on identifying individual barriers. We use pupil premium to
Fund whole-school approaches, professional development for teachers and creating our own

interventions which enable the school to dengn an appr‘oach tailored to our own pu,pLLs' needs.




This statement details our school’s use of pupil premium (and recovery premium for the 2023 to
2024 academic geav*) Funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last gear's spending of pupil premium had within our school.

School overview

Detail Data

School name Teagues Bridge Primary
School

Number of pupils in school 271 pupils

Proportion (%) of pupil premium eligible pupils 32%

Academic year/years that our current pupil premium strategy 2021-2022

plan covers (3 year plans are recommended) 2022-20723
2023-202

Date this statement was published December 2023

Date on which it will be reviewed September 2024

Statement authorised by Sarah Abdulla

Head teacher

pu,p'Ll premium lead Mrs Natalie VWoods
Pupil premium
lead/senior leader

Governor / Trustee lead S‘tephen Regno[ds
Chair of Governors

Fu.ndlng overview

Detail Amount
Pupil premium funding allocation this academic year £126,4+/0
Recovery premium funding allocation this academic year £5,872.00




Puptl premium qu,ndmg carried forward from previous uears

(enter £0 if not appLLcable)

£0




Part A: Pupil premium strategy plan

Statement of intent

At Teagues Bridge Primary School, we have high expectations of all pupils whatever their
starting point. We believe that 100% of pupils should achieve age-related expectations. The
Focus of our pupil premium strategy is to improve outcomes and to narrow the attainment gap
between disadvantaged and non-disadvantaged pupils in school and to continue to challenge
those children in receipt of PP funding that are already high attainers. We understand that
not all pupils in receipt of PP funding will be vulnerable learners and the process outlined in

this statement is intended to support all needs.

Our ultimate ob jectives are:
V' To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.

V' For higher percentages of disadvantaged pupils in school to make or exceed nationally
expected. progress rates.

v To support our children’s health and wellbeing to enable them to access learning at an
appropriate level.

We will take the tiered approach recommended by EEF to ensure that we meet individual needs

and Ldenthg any barriers to Leammg.

| High quality teaching: Ensuring an effective teacher is in front of every class and that every
teacher is supported to keep improving is the key ingredient of a. successful school. ALongsLde this
investing in high quality CPD for staff.

2. Targeted academic support: Evidence consistently shows the positive impact that targeted
academic support can have, having structured small group and I:I intervention, in addition to

classroom teachmg.

3. Wider strategies: Wider strategies relate to the most nganLcant non-academic challenges to
success in school, including attendance, behaviour and social and emotional support, which also
may negaﬁvelg impact upon academic attainment. Our approach will be responsive to common

challenges and individual needs.

We intend to ensure that pules in receipt for PULp'Ll Premium qundmg here at Teagu.es BrLdge
are given additional support to ensure that any barriers to learnmg are addressed. We aim to

prov’tde pastomL support service for puptls and parents through our leammg mentor and outside

agencies, and through qu.[[g trained and committed staff, who are committed to the mental
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health and wellbeing of all pupils. We work closely with outside agencies and invest in specialist
support to meet the needs of our pupils.

Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
Challenge Detail of challenge
number
| Performance of PPG children in reading, writing and mathematics combined
2 Performance of PPG children at ARE and greater depth in Maths
3 Performance of PPG children with SEND and Boys
L Emotional well-being and personal development of PPG groups to be supported by
the learning mentor
5 Low motivation and resilience to challenge ~ consequently they give up easily when,
the work gets challenging.
0. Poor recall of knowledge from long-term memory.
/. Lack of social experience e.g. clubs, playing with friends etc. due to low income
which can sometimes restrict experiences they are able to offer their children
8 Lack of support with homework or reading at home.
q Attendance that is below 92%

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure

whether they have been achieved.

Intended outcome Success criteria

Pupils achieve in line with their non-pupil premium The percentage of children who achieved expected
peers and make accelerated progress as gaps in standard in reading, writing and maths (combined)
learning are addressed in reading, writing and and, are in line with national averages.

maths. ALL PPG groups will make at least expected. progress.




Minutes of Pupil Progress Meetings outline targeted
and effective provision that meets the needs of
individuals.

Improved. results in formative assessments

To improve the performance of PPG children

achieving in maths.

The percentage of children who achieved expected
standard in maths are in line with national averages.
Minutes of Pupil Progress Meetings outline targeted
and effective provision that meets the needs of
individuals.

Improved results in formative assessments

Improve performance of PPG children with SEND
and boys. PPG pupils with SEND and boys achieve in
line with their peers and make accelerated progress in
reading, writing and maths.

SEND PPGi children will make accelerated progress
and move in line with their peers.

Boys who are PPG will make accelerated progress and
are more in line with their peers in reading, writing
and, maths.

Cender attainment gaps will be reduced.

Pupils are ready to learn and develop good behaviours
Jor learning. Pupils are able to regulate their
emotions and behaviour inside and outside the
classroom.

Pupils engage positively in lessons and wider school
life.

Tracking behaviour records show children are
involved in fewer incidents in the classroom and
outside.

Visitors to the school commend the children on their
behaviour in class and outside.

Lunch-time supervisors have skills to support children
to regulate their emotions and behaviour outside at
lunchtime.

Children can talk confidently about their mental
health and wellbeing.

Children receive support to manage their mental
health and wellbeing rapidly.

EP and Behaviour Support signpost children to outside
support if needed.

To improve pupil’s low motivation and resilience with
cha[[engmg situations.

PupLLs learn what resilience is and strategies to
develop resilience
Qualltg First teachmg will include strategies to

improve skills of meta-cognition, self-regulation and
resilience.

|mproved attendance at school.

To improve pupL['s poor- recall of knowledge from Long—

term memory.

Long-term memory strategies are ully embedded in

every year group.

Children know more and remember more in all sub-
Jects.

Knowledge/memory boards consistently show recall of
knowledge.

Increase in percentages achieving ARE and ARE+ at

the end of each year group in core and foundation
sub jects.




To address the pupil’s lack of social experience e.g.
clubs, playing with friends etc. due to low income
which can sometimes restrict experiences they are able

to offer their children

All children have the opportunity to experience clubs
or trips with no financial constraints.

WOW days throughout the school year give all chil-
dren aspirations and ambitions to join clubs or un-
dertake new experiences.

All children to be invited to at least one club.

Lack of support with homework. or reading at home:
To provide equal opportunities for all pule's with
regards to homework and reading at home.

Parental engagement increases for PPG children.
Parents are clear about ways to support their child
with reading or homework.

Pupils are of fered a place at homework club and at-
tend regularly.

Pupils to be offered a place at homework club.

Pupil are offered daily opportunities for reading in
school.

Attendance below 42%: To improve the attendance of
PPG so that it is in line with the national average.

PPG attendance analysis every month shows that the
attendance of PPG is improving.

Parents are kept informed of their child’s attendance
and supported to improve where needed through let-
ters being sent home, attendance meetings and at-
tendance action plans.

Attendance rewards of fered ~ Race to 100 and 100
club and these have an impact on improving attend-
ance for those children whose attendance is low.
Importance of attendance workshops by SAS crew
promote the importance of attendance with the chil-
dren across the school.

All attendance will be 96%, which is in line with Na-

tional expectations.

Total Amount: £I 26 , |+7O

ActLthg in this academic year

This details how we intend to spend. our pupil premium (and. recovery premium funding) this academic year to

address the challmges listed above.

Teaching

Budgeted cost: £80,000

Activity

Evidence that supports this approach

Challenge
number-(s)

addressed




Maths

CPD — Planned in line with moni-
toring and evaluation to focus on —
Kate Burton — Fractions and Num-
ber. Kate Burton — problem solving

and reasoning.

CPD maths lead on quick recall —
how to continually recall — using

number sense.

Question level analysis — All teach-
ers to use this to address individual
or group misconceptions on a. teacher

level.

Pupil progress — teachers will be sup-
ported to track disadvantages learn-
ing journey from the previous Key
stage and this will link to progress.
Monitoring and evaluation — Maths
books and lessons to be monitored
Jortnightly. Pupil voice to feedback
to staff around knowledge, pitch
and en joyment. - share information
and what the children have said.
Feedback to staff — ask children

what they can remember-.
Raise children’s enjoyment and con-
fidence in maths.

Severn teaching alliance support for
Maths lead and English lead. To
support the equity offer and adap-
tive teaching methods for PPG.

Rals'mg standards in mathematics in Key Stage 2

Education Endowment Foundation | EEF

Raising standards in mathematics in Key Stage one and

EYFS

Improving Mathematics in the Early Years and Key Stage
| | EEF (educationendowmentfoundation.org.uk)

Disadvantaged pupils will be identified for maths

interventions and |:| tuition twice a week.

Interventions will be monitored to ensure the right
children are included

,2,3,5 and 6

Quality first teaching

Whole class assessment for learning
Adaptive teaching and learning
monitoring by NW

Equity of fer

Assessment for learning and re-
trieval activities to support long term
memory.

Ef fective use of support staff and

additional adults in the classroom.

educationendowmentfoundation.org.uk/news/moving-

Jrom-differentiation-to-adaptive-teaching

educationendowment foundation.org.uk/education-

evidence/ gu.Ld.ance—reports/ teaching-assistants

I, 2, 3,5
and 6



https://educationendowmentfoundation.org.uk/?gclid=EAIaIQobChMIntTM3_DI-gIVWeDtCh1oNgblEAAYASAAEgLVJfD_BwE
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

Rosenshine’s principles CPD for all Metacognition and. self-regulation | EEF ,2,3,5 and 6

staff. (educationendowment foundation.org.uk)

Long-term memory strategies CPD

for all staff Feedback | EEF (educationendowment foundation.org.uk)

CPD for teaching staff about

substantive and. distributive Behaviour | EEF (educationendowment foundation.org.uk)

knowledge and. skills.

Middle Leaders to identif Principles of Instruction: Research-Based Strategies That
betant, 4 disciol J All Teachers Should Know, by Barak Rosenshine;

substantive and discipunary American Educator Vol. 36, No. I, Spring 2012, AFT

knowledge for their subjects. (teachertoolkit.co.uk)

Teachers to plan lessons using

substantive and disciplinary

knowledge.

Coaching for staff from senior

leaders

Knowledge boards to be used for core

and foundation subjects for in-year

tmnsfers to ascertain current

knowledge.

Word Aware is revisited with staff There is evidence to suggest that pupils from lower 12,35 and 6

as part of refresher training ~ PD
day 6™ September 2024

All staff use Word Aware teaching
sequence to improve children’s vocab-

uiarg

Speech and Language training to be
identified for Earlg Years, KSI and
KS2 to support speaking and listen-
ing- use of Talk Boost assessments

and interventions across the school.

Teachers are confident in identify-
ing children with speech and lan-
guage difficulties.

SENCO refers children with possible
speech and language difficulties for
outside support.

Speech and language resources
provided Yor Tas and Learning
mentor to support children with ex-

pressive and receptive Language dif-
ficulties

socioeconomic backgrounds are more ltkelg to be behind
their more advantaged counterparts in developing early
language and speech skills, which may affect their school

experience and learning later in their school lives.

e www.educationendowmentfoundation. org. uk/evid

ence—su.mmari.es/earlgymr‘s

e Teaching Vocabulary in the Early Years S

Parsons and A. anagan research book

° Teachmg vocabularg across the dag, across the
curricwlum, S Parsons and A. anagan
research book

) Speech and Language toolkit.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/behaviour
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
http://www.educationendowmentfoundation.org.uk/evidence-summaries/earlyyears
http://www.educationendowmentfoundation.org.uk/evidence-summaries/earlyyears

e TA to cover after school club for [,2,3,5 and 6
homework club (additional pay for
2 hours a week).
e Monitoring of reading at home rec-
ords. Daily I: reading for those
children not reading at home.
Targeted academic support
Budgeted cost: £53, 620
Activity Evidence that supports this approach Challenge
number-(s)
addressed
e Year L and 5 targeted for Il tui- One to one tuition | EEF [,2,3,5
tion with a focus on Maths (tar- (educationendowment foundation.org.uk) and 6
geted for ARE and GDS as appro-
prmte). EEF Evidence indicates that one to one tuition can be Allocated
effective, providing approximately five additional months’ £10.000
progress on average. Evidence also suggests tuition should be | termly
additional to, but explicitly linked with, normal teaching,
and that teachers should monitor progress to ensure the
tutoring is beneficial and this is whg at Teagues BrLdge, we
will use our own teachers only to deliver tuition to children
in their own key stage as evidence demonstrates this is more
effective.  Studies comparing one to one with small group
tuition show mixed results. In some cases one to one tuition
has led to greater improvement, while in others tuition in
groups of two or three has been equally or even more
effective. The variability in findings may suggest it is the
particular type or quality of teaching enabled by very
small groups that is important, rather than the precise size
of the group and so we will provide tutoring in groups of
up to 2 children.
e Target year | children to receive || One to one tuition | EEF [,2,3 and
RWinc tuition. (educationendowment foundation.org.uk) 6
e Experienced TA to give | tuition. £3,000
o Experienced TA support Jor inter- Phonics | EEF (educationendowmentfoundation.org.uk)
ventions.
e Targeted support for all PPG chil- | 2.3 5
dren across the school for reading, 6
Writing and Maths. £1+0,620
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Wider strategies

Budgeted cost: £13,580

pupils with SEMH dif ficulties
and. mental health and wellbe-
ing.

e Staff to be upskilled in recog-
nising mental health and wellbe-
ing thrrough whole school CPD
For teachers and lunchtime su-

pervLsors .

e SAS crew to deliver workshops
and assemblies re the importance

of attendance.

° Laarnmg mentor to support tar-
geted disadvantaged pupils or
mental health support and emo-
tional wellbeing.

e Wellbeing whole school days to
promote mental health and well-
being.

e Mental health and wellbeing
texts to be purchased so these

are ’mtegmted into all areas of

learning it is essential that their mental
health and well-being has been supported.
It is widely known that "All behaviour is
communication” (Bennathan, 2012) and
best practice demonstrates the use of
positive relationships being the route to
resolving difficulties.

As a school community we value the
integrated approach to mental health and
behaviour. We seek to support pupils in a
holistic and equitable way, taking into
account but not making excuses for pupil’s
background, current circumstances and
life events.

Neuroscience and education | EEF
(educationendowment foundation.org.uk)

Metacognition and. self-regulation | EEF
(educationendowment foundation.org.uk)

Social and emotional learning | EEF
(educationendowmentfoundation. org. uk)

Activity Evidence that supports this approach | Challenge
number-(s)
addressed

e Al PPG to have access to Arts participation | EEF 4,5 and 7
before and after school clubs. (educationendowment foundation.org.uk) £l 800
There is intrinsic value in teaching pupils
creative and performance skills and
ensuring disadvantaged pupils access a
rich and stimulating arts education. Arts
participation may be delivered within the
core curriculum, or though extra-
curricular or cultural trips which can be
subject to financial barriers for pupils
Jrom deprived backgrounds.
e All teachers to receive CPD on Teagues Bridge Primary School believes 3,k 5and 7
recognising trauma. to  support that, for pupils to be successful in their £2 000
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/neuroscience-and-education
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/neuroscience-and-education
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/social-and-emotional-learning

the curriculum to support men-
tal health and wellbeing.

o  Homework ~ assembly ‘The im- hitps://educationendowment foundation org.uk/e | g 7
ducation-evidence/teaching-learning- £9L.00
toolkit/homework

portance of homework.

e Teachers to monitor those chil-
dren that are not able to com-
plete homework at home and
provide alternative provision if
appropriate.

e Option for online or hard copy.

e  Competition to promote the im-
portance and add value to

homework.

® Importance of attendance ~ de- q
livered by SAS crew. £680

e Monthly analysis of PPG at-
tendance against attainment.

e Attendance action plans for
those children with low attend-
ance.

e  Most improved attendance
award for Persistent absence.

e Early bird awards for children
with persistent absence

e 100 club ~ raffle ticket for
everyone who manages 100% at-

tendance each week. Reward ~

McDonalds voucher

e Educational visits and Arthog 5 L, 7
® Resources, clothing etc. £3.700
e Arthog outreach

Total budgeted cost: £I4-7,200
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework

Part B: Review of outcomes in the previous academic year

Pu.p'Ll premium s‘tmtegg outcomes

This details the impact that our pupil premium activity had on pupils in the 2022-2023

academic year-.

Formal assessments from the academic year 2022-2023 indicate that the performance of
disadvantaged pupils was in Phonics was I00% this is above the national average. The National

average is /9%. This is 21% above National average for the disadvantaged groups.

Internal Data does demonstrate that in most year groups the gap is closing for the
disadvantaged children in reading and maths. In EYFS PPG groups are outperforming their

peers in maths and the gap is closing in reading and writing.

End of Key stage | data is demonstrating that the gap is closing in reading and maths and in
Ks2 writing is in line with non-PPG and the gap is closing in reading. School will continue to

support pupils with additional learning needs to make accelerated progress.

PPG attendance for 2022-2023 was 943.12% compared 1o the overall attendance which was
43 4%. This will continue to be monitored through our thrree weekly attendance monitoring

process and with termly monitoring visits from the Local Authority. This year so far
attendance for all groups is 413.4:% and for PPG is 9 1%. The National for all groups was
a4 7%.

School evaluation demonstrates that we need to continue to focus on embeddmg qu.a,lttg first
teachtng approaches 1o ensure dLsadvantage children achieve ARE or ARE+ in readmg, writing

and maths.

To continue to invest in staff to support children with apptgmg the self—regu.laﬁon strategies

within the classroom.

Externally provided programmes

Programme Provider
Spag.com. resources and nline platform SPAG..com
White Rose Premium White Rose
Times table rockstars T TRockstars
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Number sense

Number Sense

Read Write Inc Phonics videos

Read, Write Inc phonics — Oxford University Press

Widgets

Widget.com

Spelling Frame

Spelling frame.co.uk

Service pupil premium funding

Measure

Details

How did you spend your service pup'tl premium
allocation last academic year?

Service pupil premium allocation was used to support
l:| intervention for reading, writing or maths. These
inferventions were delivered by a teaching assistant
to raise the attainment in line with their peers and
reduce the attainment gap. In Keg Stage [, the
allocation was used to fund additional early
readmg intervention.

What was the impact of that spending on
service pupil premium eligible pupils?

I00% of children, who were allocated service pupil
premium, are on track in Reading, Writing and

Maths at the end of year.
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