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Rationale:

This teaching and learning policy outlines how we work and organise ourselves to ensure that
provision in our school is good. Our teaching and learning policy support the creation of a
positive learning environment. We develop pupil behaviour for learning based on the pedagogy
of Guy Claxton’s Building Learning Power. We believe it is essential to develop resilient,

resourceful, reflective, and rectprocal learners

This poLch sets out the essentials for [mmmg and teachmg at Teagues Brldge Prlmarg. This
po[ch is to ensure there is a consistent and clear approach with some fundamental keg
essentials in leammg, so that all individuals will secure progress, no matter how small, in

every lesson taught and will enable the school to embed and sustain its high standards.

Expectat'tons of best practice:
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Deep knowledge and understanding of the subjects we teach. That we use questioning
effectively and demonstrate understanding of the way pupils think about subject content.

We 'Ldent'ucg pup'tls' common. misconceptions and act to ensure theg are corrected.

We manage pupils behaviour with clear expectations and these are consistently enforced

and communicated with all children.

We ensure we are providing adequate time for practice to embed the pupils” knowledge,
understanding and skills securely. We introduce subject content progressively, revisiting
and making connections to prior learning through retrieval practice. Through pupil
progress meetings, we identify and support any pupil who is falling behind and enable

almost all to catch up.

Using our clear assessment expectations, we check pupils” understanding systematically and
effectively in lessons. We ensure we provide pupils with incisive feedback, about what pupils
can do to improve their knowledge, understanding and skills. The pupils use this feedback
effectively.

We set homework, in line with out school’s policy and as appropriate for the age and
stage of pupils, that consolidates learning, deepens understanding and prepares pupils well

for work to come.

As a school, we have a clear understanding that reading, writing and mathematics are
taught exceptionally well across the curriculum, equipping all pupils with the necessary
knowledge and skills to make progress. For- younger children, our Phonics program
(RWinc), is highly effective in enabling children to decode phonetically and read and spell
high frequency words with confidence.

Al teachers at Teagues Bridge are determined that pupils achieve well. They encourage
pupils to try hard, recognise their efforts and ensure that pupils take provide in all aspects

of their work. We have consistently high expectations of all pupLLs' attitudes to learning.

We build a culture of feedback within our classes, so that pupils are eager to know how to
improve their learning and they capitalise on opportunities to use feedback, written or

oral, to Improve.

We prodee parents with information on how well their child is progressing and how well
their child is domg in relation to the standards expected. Parents are given guldance
termly about how to support their child to improve through parent consultation, mid-term

repor-ts and end of year reports.
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Definition of learning:

Leammg should be:

e A memorable experience which leads children to be able to practise new

know[edge and embed it in the [ong—term memory.

It can be described bg the fo[[owmgz

Acquiring and practising new knowledge and skills + application of existing
knowledge = new learning (new knowledge is created)

It should enable children to use their existing knowledge and skills and apply
them to other contexts.

We believe children learn best when:

Theg have sthulathg, cha[[engmg, creative, fun, varied, pmcﬁcal, su,pported,

progressive, reflective, interactive, and enjogable lessons.
Theg are built on experience

It is based on our good lmow[edge of the children so that it engages them, so
information gained from assessment is used to set tasks that are perfectly
matched to pupils prior attainment. Teachers plan with a clear understanding
of how learning happens and can account for different learners in every

lesson..

The teacher questions the learning, checking out pu.plls' understanding so that
teachers are exceptionally aware of the degree to which pupils are secure at

every step.

There are high expectations of learning and learning is purposeful and

relevant.

Every child owns the learning. They should have a role in the planning, be
given clear success criteria, a choice of resources and scaffolds, feedback and
agmed next steps. Theg know their own stmngths; thag are aware of their
learning and are given feedback through discussion and marking to ensure

theg know how their work can be meroved upon.

3|Page




We use a variety of approaches to learning, independent learning, guided and

modelled support and peer/ pair work.

They are in a safe setting — where all children are given the opportunity to
succeed, receiving the correct level of support and the time required to get the

most from their leammg.
Clear routines, rules, structures, and boundaries are agreed. and adhered to.

There are a variety of different methods of praise used daily, so that pupils
feel enthused about learning and they apply the perseverance needed to achieve

when faced with challenge and difficult problems.

We stimulate their imagination and thought processes and the pace of
learning is optimised throughout the lesson, so that the time is used effectively
in supporting children and securing misconception and prodees strong

foundations for the next learn‘mg experience.

Lessons should include the following:

Activate prior knowledge through daily review, the bigger picture so that
children are aware of their end point and the relevance of the learning to the
real world — whg it is important to learn, relevant to my world and my

future?’

Clear success criteria ~ highlighting at the beginning of each learning
experience c[earlg what the outcome should look like, is referred to constant[g
to reinforce and for the pupLLs 1o be given an opportunity to assess themselves

and be each other’s critical friend.

New material explained in small steps.

Good. thought-provoking questions to assess understanding.
Models provided of more than one example

Teacher model[’mg ~ 1o show how to improve work, how to approach Leammg

etc.

Cuided practice so that children can store new information into the Long—term

memorg .
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Independent practice to produce overlearning which allows for new material to
be recalled.

Scaffolds for difficult tasks e.g. word banks, checklists, sound mats, sentence

snakes, sentence stems, concrete boxes etc.

Self and/or peer assessment — partners assess work together, against relevant
success criteria.

A clear summary of learning and then providing time for improvements and

the sharing of next steps.

We encourage pupils to:

To be willing to have a go
To see mistakes as a way of learning and getting better at something.
To try to be resilient, persistent, reflective, and resourceful
To be supportive of others they are learning with.
To be willing to share their learning with others
To work hard. ..
.. s0 they can become good citizens with a good moral compass and have

'Lntegri,tg and respect.

We eNCOUrage Parents 1o:

Attend parents information/ workshop/ open day sessions/ parent consultation

meet'mgs.
Have an open dialogue with the class teacher
To suppor-t the school po[LcLes

Provide opportunities for children to practise and extend their leammg at

home

Encoumge and suppor-t children in brmgmg leammg from home back into the

classroom.

Senior leaders in school will:

Be positive role models to their teachmg teams
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® Support their teams
e Monitor and evaluate the impact of [eammg within their roles and teams

e FEnsure the thhest expectations for all pupt[s are maintained and that all staff

are accountable for the progress and achievement of all.

Impact of learning. Key Questions for all teachers to consider:

LEARNING

e How many pupils and which pupils make exactly which gains in knowledge, skills, ideas
and understanding’ Are the objectives and criteria clear and at appropriately
dif ferentiated levels (with pupils involved in forming these in outstanding lessons)? Are
they shared well with pupils throughout learning- so they are effective in making an

impact on the pupil outcomes?

e Pace, quantity, and qu.alLtg of work? Are your learners makmg progress in laammg in
every lesson, no matter how small? ls deep learning achieved, which is extracted and

challenged thrrough effective teacher questioning?
e Am | ensuring that there is a good balance of teacher talk, pupil talk and \domgi?

e  How many pupils (and which puplls) and to what extent are they developing the capacity
to work independently and collaboratively’

e Can they explain confidently and clearly what they have learned and why? When
reviewing their learning, can they identify what they have achieved and set their own

targets with su,pport?
e Do theg know how todag work is related to other leammg and what are the next stages?
e Do they ask questions about their learning, work and their targets regularly’

o Are theg used to reviewing their work in relation to Leam’mg obJ'ectLves and success

criteria?
® Do they understand how well they are doing and how they can improve?

®  Are pupils clear about the criteria used to assess their work, their understanding and do

all pupils know their targets?
e Can they apply new learning in a context? Can they apply it confidently’

e s homework bemg utilised to support leammg?

ACHEVEMENT

e How many and which pupils are being stretched and working to their capacity? How do
you know? Are you systematically and effectively checking learning throughout every
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lesson with ef ficient AFL strategies? Are you ensuring that assessment is used thoroughly
so that intervention to leammg can happen at the most appropriate time and impact on

learningdemonstrating a sharp focus and good timed support in all learning?
Are they doing the best that they can?

Are they making expected progress and are you aspiring to ensure they make better than

expected progress’

ATTITUDES, RELATIONSHIPS AND BEHAVIOUR

How attentive are pupils? Which pupils are engaged and L some are not, what strategies

do you use to re-engage them?

Are pupils motivated by the learning, excited and driven by the lesson context?
Are children keen to work? Keen to get on task? Keen to answer questions?

Do all pupils sustain concentration? Interest? Motivation?

Are pupils persistent and show perseverance in learning?

Are they confident to share their learning and know where to go if they don't

understand?

Do pules respect their leammg, the environment and have positive and produ.cttve

relationships around the classroom and whole school?

Are you ensuring that behaviour is consistently high, with clear expectations?

CHALLENGE AND ENGACEMENT

Are pules encoumged to work Lndependenﬂg? Are those that are reluctant, coaxed and

coached so they too can be successful?

ls there a real commitment in the class to get the best out of each pupil?

ls there flexible and effective grouping — based on intelligent assessment — that ensures
all learning is relevant to the individual and conducive to effective teaching and
learning?

Are children fully involved in the assessment of their own learning and receiving focused
Feedback to support their next steps?

Are other adults in the class used effectively and impact on the learning in the class at

all levels?
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Our whole school approach.

At Teagues Bridge Primary School we believe that learning should be a rewarding and
en joyable experience for everyone. We provide a creative curriculum which puts children at
its heart. Engaging and meaningful activities are provided through a themed approach to

teachmg the National Curriculum.

We expect each teacher to take responsibility for the progress of all the pupils in their class.
We expect teachers to have consistently high expectations of all pupils in all areas of their

learning and school-life.

We recognise the importance of serLtu.al, moral, social and cultural aspects of leammg and
they feature widely as part of our themes. We are committed to supporting pupils to become

happy, healthy and responsible citizens in their community.

This teachmg and leammg pochg is intended to promote consistency and htgh standards and
the achievement of the school aims through a creative spiral curriculum, tailored to meet the

needs of the children of Teagues Bridge.

At Teagues Bridge we aim to provide a safe, supportive and stimulating environment for

learning with high quality teaching so that our pupils have:

- high levels of literacy and maths

- the skills to follow their own lines of enquiry and to pursue their own learning interests
- imagination and creative expression

- pride in their own achievement and a desire to succeed

- an awareness of their role and responsLbLlLtLes within their community and the wider

world

We work to ensure that all pupils are improving skills and knowledge and understanding

across all lessons and all activities.

We recognise the need to consolidate and practice, we activate prior knowledge S0 pu,p'Lls can
connect the knowledge through su.bJ'ects. We understand that children need to take small steps
and we applg the 10 Rosenshine strategies to our pla,nmng in all areas of the curriculum. We

use this as a model to ensure quality first teaching.
High quality teaching and learning with a theme-based Curriculum

We believe that children learn best when there is consistency and continuity in our approach.

Through the theme-based Curriculum, half-termly themes ensure coverage of the National
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Curriculum whilst exciting the children’s imagination and inspiring them to learn. At
Teagu.es Brldge a thematic curriculum is brou,ght to life bg thh qu.al'ttg teachmg,
Lnsplm’aonal leam’mg activities and opportunities to listen. and plcm for the deve[op'mg interests

and motivations of the children.

The thematic curriculum, delivered using some of the 9ood. practise in the Cornerstones
themes, Chris Qutgleg themes and whole school themes linked to our community, is built upon

a four stage teaching and learning philosophy .. ...

ENGAGE — DEVELOP — INNOVATE — EXPRESS

During the Engage stage, children will:

® have memorable first-hand experiences — for example going on a visit outside the

classroom or inviting a. specialist visitor into the classroom.
® have awe and wonder experiences — Investigate and Discover
® be introduced in exciting ways to the new topic and theme
® begin initial research and set enquiry questions
® have lots of opportunity to make observations
o develop spoken language skills
o take part in sensory activities

® have lots of fun, allowing them to fully “engage” with their new theme.

During the Develop stage, children will:

e dig much deeper to develop their skills, knowledge and understanding of a topic across

the curriculum
e practice and apply new found skills

® compose, make, do, build, investigate, explore, write for different purposes, read across

the curriculum
® research their own questions and those posed bg others
o follow new pathwags of enquiry based on their own interests

° complete homework activities that support their leammg in school.
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During the Innovate stage, children will:

apply previous skills, knowledge and understanding in real life contexts

be challenged with real or imagined problems and situations to explore using knowledge

and skills from the earlier stages
be Lnsptred with imaginative and creative opportunities

have time to re-visit skills, knowledge and understanding not grasped during the

develop stage
have the opportunity to take on different roles.

During the Express stage, children will:

become the performers, the experts, the informers

share their achievements with others in many different waus. . ... parents, classmates

and the community
evaluate finished products/ processes
link learning back to the beginning

celebrate their leammg journey

Planning:

Qur p[annmg is based on systematic and accurate assessment of owr pupLLs' prior

leammg. We use assessment for [eammg questions at the start of lessons, this

allows learning to move on more quickly. We plan teaching strategies carefully,

creatively and imaginatively, based on our knowledge of our pu,les' needs. We

choose, des'Lgn and adapt tasks that will challenge all pules.

Our planning:

Uses the Rosenshine strategies
ls based on clear Leammg obJ'ectLves and success criteria
s often cross-curricular

ls based on the requirements of the National Curriculum alongside our

subJ'ect progression. documents
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Takes accounts of learning needs of all groups
Shows differentiated SC

Indicates the role of the Teaching Assistant
Incorporates building learning power

Indicates opportunities for peer and self-assessment

Allows for planned activities to check that [eammg had stick and that

children know more and remember more

s evaluated datlg
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THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

This paster is from the work of Barak Rosenshine who based these ten principles of instruction
and suggested classroom practices on:
u ressarch on how the brain acquires and uses new infarmation

® research on the classrocom practices of those teachers whose students show the highest gains Hnwg
u findings from studies that taught learning strategies to students, sachinghowli.cam

.anly handling a lew bi

s need al et - laborate 2 I
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Pupil Attitudes:

We aim to develop the aptitudes of resilience, confidence and independence;
particularly through Building Learning Power (BLP). We ensure that the tasks
we choose give regular opportunities for pupils to develop these aptitudes. We
explain their importance of their own role in learning through the development of
BLP; we notice and comment positively when pupils demonstrate these aptitudes

and we model them in our own actions.

Essentials for Core SULbJ'ects:
MATHS

° Dang CLIC in all classes

® Cuided maths session ~ this focuses on fluency, problem solving and reasoning
o All staff using the school agreed calculating policy
® Success Criteria in all books

o All pupils should have a target set in their books, using the agreed format.
This should be part of active and regular discussion with the pule and be a

focus leammg skill for that individual.

° Targets to be reviewed regular[g ~ at least half term[g. When a target has
been achieved it should be dated and thhnghted and a new one written after

3 dates (as this is assumed secure).
° Closmg the gap markmg to be using regu[ar[y ~ written and verbal feedback.

e Comments in boos need to be dLagnosth not descrtpt’we ~ Ldent'ucgmg next steps

and mspondmg to them.

o All staff to use Ch for check, this is when a calculation just has a simple

miscalculation.

e All work to include a short version of the date and a title underlined in pencLl

using a ruler.
e All maths completed in pencil.

o Year | — Year 6 to use squared maths books
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ENGLISH

Phonics:

At Teagues Brldge we teach phomcs in a systematic way, foHowLng the hlghlg
structured Read, Write Inc Programme. Throughout early years and KSI, we
teach phonics daily, with groups and activities pitched tightly to match the
children’s needs. The teaching of phonics is

e Phonics is taught dang at a brisk pace
® |t is also developed across the curriculum

® Progress is assessed and monitored through half termly individual

assessments.

o The phomcs screening test is taken bg all year | children in June each
year, with those year 2 children who did not achieve the threshold assessed

agam.

READING

In EYFS and KSI our reading is matched to our phonics teaching as we use Read,
Write Inc. We ensure that children read phonetically decodable texts until they
have completed set 3 sounds. This enables the children to use their knowledge of
phonemes to decode words. The teaching of high frequency words or red words (as
theg are referred to in Read, Write Inc,) are taught throu,ghout the RWinhc.
Programme. The children have a range of book banded narrative and non-fiction
books to choose from thrroughout the school.

As the children develop their ability to decode phonetically and become more fluent
readers, the compmhmston of text increases in importance with guLded sessions
focused on inference, deduction, developing wider vocabulary and broadening the
knowledge of authors, genres and themes.

In KS2, we have introduced whole class reading, as evidence has shown that this
approach to the teaching of reading supports the development of children’s
comprehmsLon skills, ﬂuencg and stamina . Along the whole class readmg, childrne
experience, paired reading and individual reading. Teachers ensure that the text

chosen is linked to the class theme. Teachers prodee children with a range of
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questions and activities to develop all areas of their comprehensi,on skills. All classes
use the dog characters to support the teaching of the reading domains.

/ Vocabulary Victory m.@;t\ : Rex Retriever / Inference logy miﬂht\

ask. . ... ' m.i,ght ask. .. ask. . ...
-

What docs this v 1ol ws ket the chracter fiettieg Where s the dory cet? What makes yas firk o7 v widerce for yoar roaes,
atmospherd How dos the main. charactor Lok /bohave/ goak? Which words/phrases ghve yoa Hal impresilon
Lok at that centence/passage ard cirele a word/phrass that mers the \ Why da yau thirk that the auwher chese ta..__.7 Give reasars for

P P When & the sty set? 4 30
MR Whre weald yas Find a sstin absat o] g v
Which words/ phr st (n The 1ot quves 16 The mpression tht the man G e it e msanin? Fow was . dfferentafter 7 Wh?
character (5. coooc it e T v - Bl why the wuther chae this word to decrthe .
Whidh worde/ghrusc in his toft e w the mpressan that the atmaphare f| Cor e What impression o e G0t af oD Wb
. o What dd . dawken
What do yau thirk will happer. o the main character row? Can yos
Ths st e v b oo der oo || e e fr o cuiwa?
What impresion dows this qive us of the dharacter setling’ atmaphore? AR
What makes yos ok i
The wethor desortbes the mate character as . Thisk Fird a word o phruse which tels us how the charadter i feeling?
. Why 6 mprtunt?

of unsther word Tt could ke buen ued nstead. . Whers tn the bk wosld you fnd .7 !
Why dd the wsthar wes the werd ... o describe..........7 Wha are the kay charactrs in the buk? e
o docs the wathar make the resder fod . inthipartof ||| \What haspemed et ] Which chaructr wauld yos mact Lk ta mact? Bplan why.
the ted? el Why &4 the character b Lke this?
Fow ks the wuthor's iz of werds created the falng 7 Which paragraph e ue ._._ oo What do people unwally dowhen ..
What do phraces ouck as ...t yos about .ooo? Whr dd e ctry Take place? What da they seom to thick aboat cuch ather?
What mut that meard’ bt A b Lo e Car v wrk aat haw - s abaat ]
What do yau thirk the writer s cautrg, when they .7 b s shalhar e How dd . rest)
What does that imply/auggect/indicate that ...}

. . . . I
Predicting Pip might Summarising Suki s
ask. .. m.i.gh.t ask. . \?ﬁ
Vb s the frat core? Vehat s the bckgroued? How right e :‘n&‘:td:\c section onttad . Why has th b rcleded in
detalls Lucs abost the cantert of the bok? o
Jrens o cortn of the What is the main theme in this paragragh? Lok ut th . this bk What rocire wauld "
Bused o whal s krow absat th charastirs avents, how do was Tairk at the front caver of this bodk. What secllons wauld you opec
the story will develop reet? What is the main arqument in this pum.gu#-.? fird im this badk?
Thirk bt e et s s, Ave thre g ol s/ What s the main mesage in this paragraph? Bpla ko th characts vavoa gpearrce s hanged e he
chur ustors/sdtiegs 1o the dory s are readeg? How & the sty o bk Wy s thi happencd?
Hon might s sty e Can you describe whal has happenad in Tais paragragn | | What i the parpsesf 7
Do e thirk the chaructr wil charge his/her behaizer in the Futerd’ chagter? Son doss i lawmat bl to T
Cove waderce for your Ldeas. Using less than 20 words, could you write @ new Hurb Compare e charucter 1 arather. How are they different or aimilar?
Haw s the character ke someans that yau krow’ How would shefhe j:U this bok. WWhor, might somesns chose 1o read this bask?
react in this cttuation? How dacs that af fect how you thirk this character
might e Which 5 the mast meolhmtmtaﬁu.ge. in this book? It e, 1o e T
The character s 1 tricy sitastir. What wl the charsete daro? || Can you describs what has happend in Thres sortonca? Flow hus the authar wjanised the tat? Why?
What wosld yos do? Wy Haw dows the arqarisatian of the tot help s to bettor wrdsrstand the
Why dorit e kot bt oo U.l'hli d.oliw hink ﬂ-mtmlghthumpatunt? ir.formation?
R b s thare anything you know now which you didn'tknow || = what ways do dagrams, photojraghs or Uitrators help us to anpoy
- wndersturd the Tod?
uhars wmhing st ws Reh T e ? be fore?

Wy ko the author weitten this ted?

Compare haow the charactors are reacting to the probem. Who deuls
bt uth the sthaatian?

Wvhat do you think is bksly 1 hagpen whin .
D ypu hink e auhor hae a pln for ...
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H'Lgher order questions extend the more able, with additional suppor-t and questions
prodeed for the Lower abLLLtU groups. Preview sessions are given to those children
who have English as a second language and for those children who may find the

class text challenging.

Fach teacher reads to their class dang, using the readmg for p[easure model, text
are carefully selected from the |0-a-term basket, these include fiction, non-fiction
and poetry. All children are encouraged to read widely for pleasure and for
information across all areas of the curriculum. The library is a well-stocked
resource and offers a wonderful environment for readmg, here children can read

for enjoyment at dinner-time.
Weriting:
Classroom organisation:

Eng[’tsh is taught as whole class lessons, so that all children have access to the
age-related skills and knowledge contained in the National Curriculum. Within
lessons, teachers and teaching assistants target support for learners to enable
them to achieve at an age-related level wherever possible. This may involve a
greater level of scaffolding and access to additional support materials such as
Whriters Toolkits, Word Banks or a greater level of modellmg. All learners are
given opportunities to extend their writing in a variety of ways, including through
showing greater control in their writing, a deeper understanding of the impact
that their writing has on the reader and by using a higher level of vocabulary
and grammar features. Our writing cycle is based on Pie Corbett’s "Talk for
Writing. We teach children to imitate and innovate writing before becoming

independent writers with their own writing style.
Vocabulary

Word Aware is a. structured whole school approach to promote the vocabulary
development of all children. Focussed on whole class learning, the resource is of
particular value for those who start at a disadvantage — including children with
Developmenml Langu,age Disorder, SpecLaL Educational Needs and those who speak
English as an additional language, but it will extend the word learning of all
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students. All teachers use Word Aware to suppor-t children’s vocabuiarg

development .

Grammar and Punctuation:

Grammar and punctuation knowledge and skills are taught through English
lessons. At the end of the cold write, teachers will Ldmﬁfg grammar and
punctuation that need further teaching in the unit using cold write marking
grids. Teachers will then set three targets, which are then displayed at the front
of the English book. Children are then aware of their writing targets for the
unit. The grammar or punctuation Focus will then be displayed for the children
in a green star on their datlg LO, every dag, children will participate in a
grammar or punctuation focused session that has been planned to teach the
Focus in the green star. When children have independently applied these skills,
the targets are dated at the front of the books. Children are expected to
demonstrate independent application of the target at least L+-5 times during that

unit.

Teachers plan to teach the required skills through the genres of writing that they
are teachmg, [Lnk'mg it to the genre 1o make it more connected with the intended
writing outcome. Teachers sometimes focus on particular grammar and
punctuation skills as stand-alone lessons, if they feel that the class need

additional lessons to embed and develop their understanding or to consolidate

skills.

Spellings:

Spellings are taught according to the rules and words contained in Appendix | of
the English National Curriculum. Teachers in Key Stage | follow the Read, Write
Inc phonics programme to support their teaching and to provide activities that link
to the phonemes. Children in Key Stage 2 follow the Read, Write Inc spelling
programme in years 3-6. Children continue and build on their previous

strategies learnt in Keg Stage | to applg and develop spdlmgs strategies. Children
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use Lndependent, paLred collaborative leammg 1o learn and applg new spell’mg

rules.

When markmg work, teachers LdthJCg up to five words that children have spelt
incorrectly from within that child’s known ability and they write these out 3
times in their books. Upper Key Stage 2 children have the spelling identified and,
are then encouraged to look for the correct spelling using a dictionary. Children
are also encouraged to identify incorrect spellings in their own writing and
correct them as they all have a copy of common exception words at the back of

their books to encourage proof—readmg.
English Lesson Sequence:

Fach Year group have a gear[g overview oY the writing genres, both narrative and
non-fiction, that they will teach. These have been planned to ensure correct

coverage o the key genres as well as build on skills from year to year.

Units will take between two and four weeks to comple’[e, and the outcome of each
unit will be an Extended Write which will be used to assess the pupi,l's skills

against the agreed success criteria.

Everg unit is linked to a camfu,ug chosen text that acts as a stimulus for
teaching the identified text, word and sentence level features that children will be

expected 1o include in their extended writing outcome for that unit.

Each unit begins with a cold write. Children are asked to show their writing
before the start of the unit that links to that genre. This is then assessed using
criteria checklists that are matched to outcomes for the year group as well as
structure, grammar, punctuation and spell‘mgs. At the end of the unit, children
write an extended piece of independent writing linked to the genre called ‘Chance
to Shine’. This is then assessed using the writing criteria checklist to show

progress and set targets.

A WAGOLL — What a 9ood one looks like — is created based on the stimulus text
and. supports pupils to identify and mimic the identified features in their own

ert'mg .
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Non-fiction units are also taught through a quality WAGOLL that may be

based on a stimulus text or may be related to another curriculum area.

Poetrg is p[anmd so that prior Leammg links to the new Leammg and focuses on

keg poets that are both national and international poets.
Whole school events

We celebrate National Poetry Day, Roald Dahl Day, World Book Day and
organise termly reading competitions. These bring the whole school together to
concentrate on one theme. Children also participate in yearly productions. KSI
and EYFS participate in a Christmas nativity production and KS2 (apart from
year 6) also produce their own Christmas productton. In the summer term,
children in year 6 create their own production. All our productions are shared
with the school and stakeholders. In addition to this, children also experience

theatre groups, visiting authors and illustrators.
Targets:

Every child will have a target displayed using the agreed whole school format
and gaps that have been identified from Lndependent writing, these targets will be
reviewed regularly by teachers. When a. target has been achieved it should be
dated and then a new one written, Teachers and children use cold writes and
chance to shine to complete the assessment grids in the back of the literacy books,
these are matched to the year group expectations. ldentified gaps are then used to
inform next steps in teaching and their targets are displayed in the Learning

Ob jective on a green star-.
Presentation:
The long date will be recorded in lLtemcg books.

Everg piece of work will have a Leammg obJ'ectLve and success criteria. This will

be htghllgh‘fed L the child was able to meet the criteria. |f the child needed
support, then it will not be highlighted.

|q|pa9e




Each piece of work will be annotated to indicate the level of support given to
complete the task e.g. | = |ndependent, TA = Teachmg Assistant, T = Teacher.

Children who join their handwr'ttmg and present their work neaﬂg will be

awarded the Pen Licence . Mistakes must be crossed through with a ruler.
Marking:
Comments in books will be dLagnosth not descert'Lve, we believe comments should

be specific and relate to the LO and SC and move the learning on.

Cireen thh[Lghts will show where a child has met the success criteria, next steps
comments will help the children make improvements, the children will then
respond. below the comment. Spelling errors will also be addressed. The teacher will
write the correct spelling and the children will then write it out 3x. the HA
children in year 6 will have a SP next to the word and will be expected to find

the correct word in the chtLonarg and write it out 3x.

Usmg the Cornerstones Assessment Materials

Children are assessed each term and are levelled according to age based on the average age

of a child at specific points through their school life.

The average age of pupils at the end of each term is as follows:

Year group Autumn term Spring term Summer term
Years Months Years Months Years Months
Year | 5 (0] 6 2 6 6
Year 2 6 (0] 7 2 7 6
Year 3 7 (0] 8 2 8 6
Year L 8 (0] q 2 9 6
Year 5 9 (0] (6] 2 (6] 6
Year 6 (0] (0] Il 2 Il 6

Children are assessed in Reading, Writing, SPAG, Maths and Science at the end of each
term using the individual Cornerstones tracking grids. This data is then added to the

Cornerstones Hub where it is analgsed and teachers Ldenthg gaps and plom interventions to

close them.

In the EYFS, we use a baseline assessment.
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Teagues Bridge Primary ~ Non-Negotiable ~ Whole school
Version 6 ~ November 202|

Teachers should be working with a focus group in maths, literacy and
reading whilst continuing to meet the needs of all learners and
checking progress.

Teaching is flexible and responsive to the learning needs of all children,

addressing misconceptions, moving forward or taking it back a step.

Children should be confident at using the language of learning ~
targets, next steps, progress, subject vocabulary, achievements and what
helps them learn.

Work should be well pitched and challenging providing good models and

concepts )

T.A’s/Adults should be effectively planned for and deployed with
children through all parts of the lesson, not doing displays etc.

Learning ob jectives and success criteria will be displayed on the board
and in the children’s books. It will be communicated effectively so
children own and understand them. Success criteria will be co-
constructed with the children. They will be referred to throughout the
lesson. by means of mini-plenaries/pit stops and used in discussion for
the peer assessment/sel f-assessment and TILT. SMSC characters should
be displayed on the L.O.

Magic habits for learning should be displayed on the LO.

Teacher introductions/modelling/demonstrating should be precise and
have clarity; they should relate learning and should not be too lengthy.
Children need enough time to focus on the task in order to demonstrate
progression.

Whole class introduction should involve a variety of methods to engage
the children ~ talk partners, group talk, sorting, finding information,
film clips, pictures, posters, characters, children are being involved and
active.

All staff should have high expectations of the children and these need
to be communicated with the children e.g. you need to write 2 pages
before break-time and then communicating what will happen if this is
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not achieved. Children need to have time to practise, investigate and
engage in the task.

Reading, writing and maths targets should be displayed in the front of
their books, next steps should be clear and children need to understand
them and where they are with their learning.

There should be evidence of peer assessment; self-assessment and TILT
sheets should be used once a week.

Assessment for learning questions should be evident at the start of the
lesson. to assess children’s learning prior to the lesson, this allows for
more Focused teaching and flexible groupings.

Assessment for Learning labels should be used frequently throughout
the week for all subjects. This is a tool for children to reflect on their
learning. The five question strip should be used at the end of a unit of
maths or the end of a genre.

Theme books should include the children’s planning for the theme.

Theme books should have an evaluation written by the child in the back
of the book once the theme is finished.

Children should be involved in the planning of the theme; there should
be a copy of this in the front of their theme book.

All staff in school should use the stop signal and the turn to your
pariner signal.

Actions to remind children about punctuation will be used across the
school..

Self review forms need to be completed /2 termly for writing and
maths.

Common misconception words should be available for children everyday.
They should not be spelling these incorrectly in their books. If they do it
must be highlighted in orange.

All teachers will give children word/vocabulary banks for Maths,
English, Science and Theme. These can be displayed on the flipchart or
hotboard.

Teachers use the Rosenshine strategies to support teaching and learning.

MARKING

All handwriting should, be in line with the school policy ~ Nelson

Handwriting scheme.
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All marking in all books will be kept up to date by teachers and
HLTA's. all worked should be marked daily.

Children should receive a next steps or challenge comment in their
English, Maths and Science books at least once a week. Ensure that the
comment is relevant and moves the learning forward.

Marki.ng must address misconceptions and errors.

Common exception words spelt incorrectly should be highlighted in
orange and addressed daily.

All work, should be marked daily e.g. handwriting, spelling etc.

A green highlighter is used to highlight successes (Green for Great)
and a ‘Target Marking Label

| Target marking group

oday the teacher modelled

ls used to communicate next steps AN asterix should be placed where
the misconception was in the work.
When children have achieved their learning objective, Teachers use the
LO green stamp and this must be followed by a challenge to move the
learning forward.

This type of marking works best when work has been completed
independently. In Literacy a piece of extended writing and in maths a
new skill, concept or problem.

Children will be given time to respond to the marking comment and will

be checked and marked with \V by the teacher.

Comments should always capture the learning that has taken place.

Marking should always be relevant, concise and clear-.

Verbal feedback given when working with the group or during
circulation. Use VF label and then capture the child’s response. Or put
VF response and the child corrects following the discussion.

Spellings and. handwriting must be addressed in the marking.
KS | teacher will identify the spelling and children will write it out 3

times.
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Year 2 and KS2 should be encouraged to use a dictionary and

thesaurus.
Teacher can place a SP in the margin where the incorrect word, is.

Children should always write the correct word X3 once they have
Found this in the dictionary.

Teachers need to build in opportunities for independence by indicating
on the line where the spelling errors are and then the children use the

dictionary to correct this. SP for spelling is written in the margin.

Homework

All children will be provided with homework; this will be handed out on
a Wednesday and collected in on a Monday. Homework should be
interesting and engaging and not just a series of worksheets. It should
be given to consolidate or pre-view the learning that is taking place in
the classroom. Homework. should be communicated with parents in a
clear and concise way.

All homework should be marked.
Reading should be part of the weekly homework for all children.
Children’s reading books should be changed regularly.

Children who read at home will receive a mark on their reading chart.
¥ they have L+ or more they will be entered into the class raffle and
each month could be nominated for reader of the month.

Children should practise times tables and number bonds as part of
their homework.

Homework. should be differentiated.

Friday journals need to be completed and then sent home and returned
on a Monday. | parents respond in the journal the child should receive
a sticker on their book. Friday journals are a means of writing about
the learning that has taken place during the week. This should not be
written during the literacy lesson but during the afternoon.

High expectations should be communicated with children regarding the
standard of homework and presentation.

I¥ homework is not handed in on time the teacher should write a note

to the parents in the communication book. If this continues a letter will
be sent home from the headteacher.
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Classrooms are bright and inviting environments that support challenge,
independence and celebrate successes.

Wonder Wall ~ display of questions linked to theme, literacy, maths,

science.

Wow wall to celebrate achievement.

Handwriting hero displayed weekly

SMSC characters to be displayed along with an explanation. SMSC
Floor book to be on display. SMSC poster to be visible to the children.

PL-C book and display.

Welcome to be displayed on every door in different languages.

Phonics displays in KSI ~ speedy sounds, wall wallet and phonics freeze
in KSI and EYFS.

Awe and Wonder display in classrooms and corridors ~ What
Fascinated me this week?

Spelling charts for KS2 and wall wallet with words for the week.

There should be age appropriate resources available for children to
access, dictionaries, number lines, base 10, numicon, word tents, phonics
cards, handwriting strip, 100 squares, multiplication grids, vocabulary.

Relevant parts of the calculation policy should be displayed to support

learning.

Whale rules to be displayed with importance alongside behaviour peg

sgstcm.

Child friendly vision statement, Anti-bullying poster, monitors, star of
the week, Jigsaw theme, school culture, SAS crew, safeguarding, fire
instructions etc.

Tables to be arranged in rows or groups but all children need 1o be
positioned so they can see the board and the teacher/adult at the

Front.

Book corners should be stimulating and interesting and promote reading
as a high priority. Books should be well presented and appropriate to the
age group. Books should be organised into fiction and non fiction. Book
corners should be cosy and stimulating a place you want to read, with
cushions, beanbags, puppets and teddies.

Author of the month to be displayed in every classroom and changed
every month.
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IO focus texts to be displayed in each classroom to encourage children to
read, these will be nged, each half term. ‘IO of the best'.

==

All boards should be backed and have a border around them. Work
Jor the wall should be double mounted. Title should be clear and there
should be an explanation alongside the work on display.

Children should have access to drinking water throughout the day.

Inhalers, epi-pens, spacers should be stored in labelled boxes in the

teachers cupboard for immediate access.

It should be clear from your classroom display what the theme is.

Value of the month should be displayed.

Punctual Panda to be displayed and indicate who punctual panda is
Jor that week.

All children should have a draw with their name clearly visible and all
cupboards and resources should be clearly labelled.

All labels and titles should where possible be in the Nelson handwriting
Font, therefore allowing the children to be immersed in this style.

All tables will be positioned so all children are looking forward and feel
equal in the classroom.

All EYFS and KSI classrooms will have a RWinc. Phonics reference
area in the classroom, this will include Speedy sounds chart, sound
cards, blue card holders to display green and red words and sounds
Focus for the day, sounds mats.

KS2 will have an area to support RWinc. Spelling ~ word card display,
spelling strategies for the week, jumping spelling box.

All classrooms will display SAS crew, value of the month and growth

mind-set posters 1o encourage learning.

Magic learning habits to be displayed in every classroom.

All classrooms to promote writing ~ writing area in all classrooms to
include a range of writing materials and implements.
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All classrooms to use Hotboards as a working wall.

All classroom to display a WAGOLL of the end of year expectations
For Writing and Maths. The expected standard to be displayed
alongside the WAGOLL so children are clear of what they are working
towards.

Create an ICT station and have one or two laptops readily avaiblae for
children to choose to use instead of writing. Display the Click and think
poster.

Click and think poster to be displayed next to all ICT.

All children will have a reading session each day. KSI/EYFS to follow
the RWI reading. KS2 to follow the love for reading using a whole
class text for all children.

A comment should be made in reading records that capture learning
and progress to date.

Information for parents to be stuck in the front of reading records.

Love to read reading record to be used to capture the learning and the
next steps in KS2.
Year 2 to use the RWinc. Comprehension reading focus.

Individual reading books to be changed each week.

Children will be assessed using the cornerstones tracking materials and
the rising stars comprehension tests each term.
Teachers must teach comprehension skills.

Reading for pleasure model 1o be used when reading with children

Reading will take place every day for 30 minutes. DEAR (Drop
everything and read) will take place at different times throughout the
week. Library to be timetabled for use every day.

5-a-day to be introduced throughout the day ~ teacher/adult/children
to read 5 times a day with the children.

First thing in a morning ~ independently

Before break

Before dinner

Assembly

Just before home time ~ Poem/Song/Rhyme in EYFS and KSI.
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All books should have the front cover for each subject. Theme books
should be covered and ready for use at the beginning of each theme.

Progress and next steps sheet in the front of each book.

Sub ject overview of ob jectives to be in the back of reading, writing,
maths and science books.

A child’s name to be written on the front of each book in black pen
and not green.

Learning Ob jective should be decontextualized e.g. we are learning to
write instruction. Do not include the type of instruction.

Success criteria should be the ingredients they need in their piece of
work to show they have achieved the LO. They should include | can, |

know, | understand’.

LO should include the type of support the child has had during the
lesson ~ T, TA, |, HLTA, PS. This should be circle.

Handwriting formation should be on the literacy LO and number
Formation on the Maths LO. Use the template saved on the t-drive.
TIBS (this is because. .. the big picture for learning) to be on each
ob jective.

All dates and titles to be underlined with pencil using a ruler. The long
handwritten date for literacy and the short date for maths. Dates
should be recorded on the right hand side.

In maths books children should record | digit in | box.

A new page to be started for a new ob jective.

Children to complete the self-assessment after each piece.

Children must form their letters and join their handwriting in line
with the Nelson handwriting policy.

Handwriting to be taught daily. Handwriting should be completed in
their yellow literacy books.

If a child loses their communication book, homework book, reading
diary, Friday Journal, a new one should be given to them with their
name and front cover.

If reading books are lost, the parent will be asked to pay for this unless

there is a valid reason.
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Presentation in books is very important, it says we care and we value
the work in the book. Teacher’s handwriting and sheets should be

presented to the highest standard.

Presentation should reflect high standards and this must be encouraged
at all times. Examples of excellent presentation to be displayed on the
PROUD board in each classroom.

All teachers will keep an assessment folder that is up to date and used
to inform planning.

Moderation will be kept for all teachers and this will include pieces of
work for 6 children and the moderation forms.

Summative assessment for reading, writing, maths and phonics are
undertaken 6 times a year. These assessments support the on-going
Formative assessments carried out by teachers using the cornerstones
grids for learning.

Children should have the opportunity to write at length each week,
these writes need to be independent in order to assess learning and plan
next steps for all children.

Cornerstones assessment grids should be completed every half term and
on-line tracking systems need to be updated.

Assessment data needs to be added to cornerstones each term. Data
sheets need to be completed each term and handed to the headteacher.
Pupil progress meeting will take place every half term. This is to track
progress and ensure all children are on-track to achieve end of year
expectations. No child should stand still or regress.

Cold write to take place before a new LO is introduced, this is to assess
where they are at and what needs to be taught so they are confident
writers of narrative, non-fiction and poetry.

Chance to Shine will take place every 2 weeks. This will then be
moderated at the following staff meeting. All staff will have a

moderation buddi.

Children will self-assess or peer assess work regularly at least 3x a week
i applicable.
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All children need to proof read their work to check it makes sense and
that spelling and punctuation are accurate.

All children should edit for improvement. They should focus on
sentence structure, word openers, word choice, appropriate use of verbs,
ad jectives adverbs, similes etc. ensure children are clear about what
they need to edit for. Ensure children have a checklist for editing for

i.mprove,me,n,t.

Whriting checklist to be in all writing books with the common exception
words. These should be attached to their books using treasury tags. This
allows children to move the checklist to the page they are working on.

Children need to edit and re-draft a piece of work each week. They
need, 1o self-correct spellings and make improvements and the redraft
will be the final neat copy.

Teachers need to have high expectations of the amount of work written

based on age and ability we agree the following:
o YI~1/2 to | page of big lines

e Y2 ~1and I/2 pages of small lines

e Y3 ~ 2 pages of small lines

o Y ~ 2 and 1/2 pages of small lines

o Y5 ~2and I/2 - 3 pages of small lines

o ¥ 6~3—3and |/2 pages of small lines

Children need weekly opportunities to solve problems and follow a line
of enquiry.

In maths reasoning, fluency and problem solving should be part of the
daily of fer-.

In maths consider the concrete, pictorial and abstract model when
teaching.

Ensure children are given a WAGOLL ~ this allows them to see what
they are expected to do and achieve. The WAGOLL can be on the LO
or displayed on the hotboard.

RWI Phonics to take place daily ~ | hour + another hour for extended
pieces of writing and grammar-.

RWI Spelling to take place daily ¥2 — Y6 for 20 minutes.

Daily Nelson Handwriting ~ I5 minutes daily, handwriting needs to be
modelled.
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Love to read to take place daily for 30-4+O minutes using the Love to
Read model for reciprocal reading.

New literacy planning and genre guide to be used by all staff.

Children to have access to a child friendly genre guide.

Genre outline and features to be included at the beginning of each
genre. This will act as a checklist for children.

White Rose maths planning and Inspire Maths planning to be used by all

staff.
Bar model and Numicon to be used across the school as tools to support

learning in maths.

Weekly timetables to the head ~ break down of activities and times
throughout the week. These can be e-mailed on a Monday morning.
Daily multiplication practise for all children from YR — Y6, each year
to cover the following:

e YR-~X2

o Y|~ X2 and XIO

o Y2 -~X2, X5, XIO, X3

o Y3 -~X2, X5, X5, X3, Xl

o Y - up to XI2

e Y5 ~up to XI2

e Y6 ~ up to XI2

Pupil progress meetings
Teachers will complete the pupil progress forms each term. Progress will
be discussed with the SLT.
Teachers will be prepared for the meeting and will have all the
relevant data and attendance figures to hand.
Teachers will identify which children are not making progress and
whi? They will need to be clear about what has been put in place to
date and why this is not having an impact.
The PPG form will be prepared before the meeting and e-mailed to the
head before the meeting.
Teachers should bring along evidence to support the PPG forms.

Actions and, interventions as a result of PP meetings need to be adhered
to and actioned.

Lesson Observations/Book Monitoring
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A chair will be clearly provided for the observer with the planning for

the lesson and for prior lessons.

A written report will be given to the teacher and an opportunity for a
discussion will take place with an action plan. Such actions need to be
addressed and achieved before the next observation.

Observers will talk to children and look at books as part of the
observation.

Support to develop the points for action will be provided if necessary.

A half termly meeting will take place to ensure the actions have been
achieved.

Progress must be evident throughout the lesson and in books. If this is
not evident a © weekly management support plan will be put in place, if
things do not improve or are not sustained capabilities could commence.

Books will be monitored every half term and there will be a book look
every two weeks. [ a teacher needs further monitoring, this will take
place every week.

Planning will be monitored every 2 weeks. For NQT's this will monitored
weekly.

Whriting and maths books will be monitored weekly by SLT during
assembly time. SLT will choose 3 books each time and there will be a
checklist of what we are looking for.

Maths, writing and reading will be monitored half termly by SLT
Feedback will be given on the same day and written feedback along

with an action plan will be provided.

Theme, science and Jigsaw will be monitored weekly during KS
meetings. The KS leader will choose the books you need to bring to the

meeting.

Deployment of Teaching Assistants

Teaching Assistants should be given planning on Friday. This allows
them to be prepared for the new week.

T.A. should have clear expectations of the children they are working
with; stages of learning should be captured so they are able to move
learning on..

IEP’s should be communicated with the T.A.

Pupil progress meeting forms should be communicated with TA's
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The T.A should not always work with the LA groups.

T.A’s will take a group for RWI phonics and RWI Spelling.

TA’s and teachers will have time to meet every Monday during
assembly from 2 1+0-3.00. this allows for communication.

The teacher is responsible for holding the T.A. o account, making sure
the children they are working with are making progress.

T.A's running interventions should complete the necessary intervention
Forms and should be given preparation time fo prepare resources.

Teachers must ensure that they are aware of the progress children are
making when working with the T A.

Teaching Assistants should be on time to class after their break and

after dinner-time. Any staff not punctual must be communicated with

the head.

TA's should not be sat around. During whole class teaching they can
take the HA group, individual readers or model the WC teach with the
LA group.

TA's should mark work in line with the school policy. Ensure you
communicate your expectations for marking with the TA.

Other Sub jects

SMSC and British Values should be taught through a range of
subjects. Use the learning story template to record incidental work
linked to SMSC and British values. Also learning needs to be captured
in the class floor book.

Science needs 1o take place every week. KSI 2 hours a week and KS2 2h

and 30 minutes a week.

French needs to be taught every week for LO minutes in KS2. All
children should have a French book with a front cover.

Pl-C should take place every week following on from the Picture News
Monday assembly. All picture news assembly resources are saved on the
T-drive ~ assemblies ~ Picture News.

Science should be investigative and enquiry based. It should not be
worksheet based.

All subjects should have a LO and SC as in English and maths. All
sub jects should be marked as in English and maths.

All work for all subjects should include the date. This can be typed

onto the learning objective template.
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Non-Negotiables
For all sub jects
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Teagues Bridge Primary ~ Non-Negotiable
Reading

Children to take home 3 books ~ phonetically decodable text matched to their
RWinc. Stage, a. phonic book to read at home, and a free choice from the book
corner for parents to read to them at home.

Home reading books are organised into colour bands /phonic phases. Children are
guided to choose their free choice reading books from a. specified colour band.
Teachers/TAs from phonic phase need to give new phonic book and home phonic
book as well. Texts should closely follow a child’s phonic knowledge and knowledge
of common exception words. Staff to ensure that children move up through the
levels in a sequential manner — linked to their phonic grouping.

Children are expected to read L+ times a week at home.

Children’s books are changed on the same day each week depending on their
phonic groupings. Children can change free reading books as often as they like
so that they are constantly having books read at home to them. Please note
children who may be absent on the day books are changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parents/ carers are addressed promptly.

All children will have a. reading bookmark that is linked to the reading domain
dog characters. The bookmark will include reading prompts, sentence stems to
support parents with asking questions, writing comments and ideas for activities.
Phonic phase cards to support parents and children (red and green words) to be
sent home — phonics group teacher/TA 1o ensure that children have these.

A record is kept of the books children take home.

Parental Engagement is ensured through newsletters, Inspire Days, Reading
Workshops, school website and reading challenges once a term.

Bug Club to be used to support additional reading interventions and engage boys
in reading further. All children will have Bug Club passwords and usernames in

the front of their reading diary.

Provide a language - rich environment that promotes reading through displays -
captions, labels, phonemes phases, HFW, common exception words both indoors
and outdoors. Provide opportunities for multisensory learning taking into account
dif ferent learning styles, which reinforce phonic skills and early literacy.

The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current learning taking place.

Reading areas to have a balance of fiction, non-fiction, poetry and nursery
rhymes. BAME books to be displayed to show a representation of authors.
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Read, Write Inc. to be taught daily.

Reading for pleasure to take place daily.

ERIC to take place daily and children have the opportunity to discuss the books
they are reading.

Children are readLng to the teacher at least once a week.

Letters to be sent for children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Children to take home 3 books ~ phonetically decodable text matched to their
RWinhc. Stage, a. phonic book. to read at home, and a. free choice from the book

corner for parents to read to them at home.

Home reading books are organised into colour bands /phonic phases. Children are
guided to choose their reading books from a. specified colour band/phonic phase.
Texts should closely follow a child’s phonic knowledge and knowledge of common
exception words. Staff to ensure that children move up through the levels in a
sequential manner.

Children are expected to read L+ times a week at home.

Children’s books are changed on the same day each week depending on their
phonic groupings. Children can change free reading books as often as they like
so that they are constantly having books read at home to them. Please note
children who may be absent on the day books are changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parents/ carers are addressed promptly.

| madmg is recorded in readmg diaries.

All children will have a reading bookmark that is linked to the reading domain
dog characters. The bookmark will include reading prompts, sentence stems to
support parents with asking questions, writing comments and ideas Yor activities.
Phonic phase cards to support parents and children (red and green words) to be
sent home — phonics group teacher/TA to ensure that children have these.

A record is kept of the books children take home.

Bug Club to be used to support additional reading interventions and engage boys
in reading further. All children will have Bug Club passwords and usernames
in the front of their reading diary.

Provide a [angu.age - rich environment that promotes read'mg through dLsp[ags -
captions, labels, phoneme phases, common exception words, reading prompts linked
to Year | expectations. Provide opportunities for multisensory learning which

reinforce phonLc skills and r'ead.'mg strategies.
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The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current lea.m'mg that is takmg place.

Reading areas to have a balance of fiction, non-fiction, poetry and nursery
rhymes. BAME books to be displayed to show a representation of authors
Read, Write, Inc Phonics to take place daily.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8 4+5-8.55

Children are reading to the teacher |:l at least once a week.

Letters to be sent for children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagement is ensured through newsletters, Inspire Days, Reading

Workshois, school website and readmi challenies once a term.

Children to take home 3 books ~ phonetically decodable text matched to their
RWinc. Stage, a. phonic book. to read at home, and a free choice from the book
corner for parents to read to them at home. If children have completed the

phonics programme, they then need to follow the whole class reading model for
year 2. Children will then have a chapter book from the book bands and a

Jree choice from the book corner.

Home reading books are organised into colour bands / phonic phases. Children are
guided to choose their reading books from a specified colour band/ phonic phase
i they have finished the Read, Write Inc programme. Staff to ensure that

children move up through the levels in a sequenttat manner.

In addition, all children choose a ‘book corner’ book which reflects their interests.

Children are expected to read 4 times a week at home.

Children’s books are changed as soon as the child has completed reading their
book. Children must NOT wait a week to change their reading books. Please
note children who may be absent on the day books are changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parents/ carers are addressed promptly.

One-to-one reading to be recorded in reading diaries by adults as they read with
children. Adults are expected to read with each child at least once a week.

All children will have a. reading bookmark that is linked to the reading domain
dog characters. The bookmark will include reading prompts, sentence stems to

support parents with asking questions, writing comments and ideas for activities.
Phonic phase cards to support parents and children (red and green words) to be

sent home — phonics group teacher/TA to ensure that children have these.
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A record is kept of the books children take home.

Bug club to be used to support additional reading interventions and to engage in
reading further. Parents encouraged to access Bug Club at home. All children
will have Bug Club passwords and usernames in the front of their reading

diary.

Provide a language - rich environment that promotes reading through displays -
captions, labels, phoneme phases, common exception words, reading prompts linked
to Year 2 expectations. Provide opportunities for multisensory learning which
reinforce phonic skills and reading strategies.

The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current learmng that is takmg place.

Reading areas to have a balance of fiction, non-fiction, poetry and nursery
rhymes. BAME books to be displayed to show a representation of authors

All children who have completed the Read, Write Inc phonics access the whole
class reading model for year 2.

Read, Write, Inc Phonics to take place daily for those children identified as still
needing this.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8.4+5-8.55

Letters to be sent for children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagement is ensured through newsletters, Inspire Days, Reading
Workshops, school website and reading challenges once a term.

Children to take home 3 books ~ phonetically decodable text matched to their
RWinc. Stage, a phonic book to read at home, and a free choice from the book
corner for parents to read to them at home. If children have completed the
phonics programme, they then need to follow the whole class reading model for
year 3. Children will then have a chapter book from the book bands and a

Jree choice from the book corner.

Children to take home 2 books if they are accessing the whole class reading
model. One book needs to be book banded and matched to their reading
attainment and the other book needs to be free choice.

Reading closely monitored to ensure children are reading book banded books which
are approprtate.

Records of book band stages kept to look at progress across the book bands.

Home reading books are organised into colour bands / phonic phases. Children are
guided to choose their reading books from a specified colour band/ phonic phase.
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Texts should closely follow a child’s phonic knowledge and knowledge of common
exception words. Stafy to ensure that children move up through the levels in a
sequential manner.

Children are expected to read L times a week at home.

Children reading phonic decodable books (accessing the Read, Write Inc phonic
programme) will be changed by the phonics leader for that group. Each child
will have a book matched to the phonics phase and a reading at home phonics
book as well.

Children’s books are changed when they have completed the chapter book reading
with an adult. Adults need to check that children have read part of the book
with an adult before it is changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parmts/ carers are addressed promptly.

One- to-one reading to be recorded in reading diaries.

All children will have a. reading bookmark that is linked to the reading domain
dog characters. The bookmark will include reading prompts, sentence stems to
support parents with asking questions, writing comments and ideas for activities.
Phonic phase cards to support parents and children (red and green words) to be
sent home — phonics group teacher/TA to ensure that children have these.

A record is kept of the books children take home.

Bug club to be used to support additional reading interventions and engage in
reading further. Parents encouraged to access Bug Club at home. Bug Club log
ins will be recorded in the front of reading diaries for all children.

Provide a language - rich environment that promotes reading through displays -
captions, labels, phoneme phases, common exception words, reading prompts linked
to Year 3 expectations. Provide opportunities for multisensory learning which
reinJorce phonic skills and reading strategies.

The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current learning that is taking place. BAME books to be displayed to

show a representation of authors

All children participate in Love to Read model sessions. Monday is a whole class
read, Tuesday and Wednesday involve reciprocal reading, Thursday is chapter
comprehension and non-fiction/ poetry Friday.

Read, Write, Inc Phonics to take place daily for those children identified as still
needing this.

Dog reading standards to be used on flipchart planning and displayed in

classrooms.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8 4+5-8.55
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Children are reading to the teacher |:| at least once a week.

Author of the month display to show the author that is a focus and a selection
of books by that author available for children.

Ten-a-term basket to be used to encourage children to read thh qu.a['ttg texts
aimed at their year group.

Reading targets to be written on the inside front cover of the red reading book
and signed and dated when children have achieved targets.

Child-friendly targets to be highlighted at the back of reading diaries and dated

Where G,PPV"OPV"LGIZ .

Letters to be sent for children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagement is ensured through newsletters, Inspire Days, Reading
Workshops, school website and reading challenges once a term.

Children to take home 2 books ~ phonetically decodable text matched to their
RWinc. Stage, and a free choice from the book corner for parents to read to
them at home for children still accessing the Read, Write Inc phonics
programme.

Children to take home 2 books if they are accessing the whole class reading
model. One book needs to be book banded and matched to their reading

attainment and the other book needs to be free choice.

Reading closely monitored to ensure children are reading book banded books which
are approprtate.

Records of book band stages kept to look at progress across the book bands.

Home reading books are organised into colour bands /phonic phases. Children are
guided to choose their reading books from a specified colour band/phonic phase.
Texts should closely follow a child’s phonic knowledge and knowledge of common
exception words. Stafy to ensure that children move up through the levels in a
sequential manner.

In addition, children choose a ‘book corner” book which reflects their interests.

Children are expected. to read 4 times a week at home.

Children’s books are changed when they have completed the chapter book reading
with an adult. Adults need to check that children have read part of the book
with an adult before it is changed.

Children should have their reading books and diaries in school every day.

Comments recorded by paren’[s/ carers are addressed promptly.

One- to-one readmg to be recorded in readtng diaries.
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All children will have a reading bookmark that is linked to the reading domain
dog characters. The bookmark will include v*eadmg prompts, sentence stems to
support parents with asking questions, writing comments and ideas For activities.

A record is kept of the books children take home.

Bug club to be used to support additional reading interventions and engage in
reading further. Parents encouraged to access Bug Club at home. Bug club log
ons are kept in the ront of reading diaries.

Provide a language - rich environment that promotes reading through displays -
captions, labels, phoneme phases, common exception words, reading prompts linked
to Year L expectations. Provide opportunities for multisensory learning which
reinforce phonic skills and reading strategies.

The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current learning that is taking place. BAME books to be displayed to
show a. representation of authors

All children participate in Love to Read model sessions. Monday is a whole class
read, Tuesday and Wednesday involve reciprocal reading, Thursday is chapter
comprehension and non-fiction/ poetry Friday.

Dog reading standards to be used on flipchart planning and displayed in

classrooms. Reading domains are displayed on flipcharts every day.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8.4+5-8.55

Children are readmg to the teacher || at least once a week.

Author of the month display to show the author that is a focus and a selection
of books by that author available for children.

Ten-a-term basket to be used to encourage children to read thh qy.alLtg texts
aimed at their year group.

Reading targets to be written on the inside front cover of the red reading book
and signed and dated when children have achieved targets.

Child-friendly targets to be highlighted at the back of reading diaries and dated

Wh@l"(’, approprLate .

Letters to be sent Jor children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagement is ensured through newsletters, Inspire Days, Reading
Workshops, school website and reading challenges once a term.

Children to take home 2 books - phonetically decodable matched to the book
bands and a free choice — this could be non-fiction, etc for parents to read to
them at home or 1o read during ERIC.
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Reading closely monitored to ensure children are reading book banded books which
are appv*opv*Late‘

Records o book band stages kept to look at progress across the book bands.

Home reading books are organised into colour bands /phonic phases. Children are
guided to choose their reading books from a specified colour band/phonic phase.
Texts should closely follow a child’s phonic knowledge and knowledge of common
exception words. Staff to ensure that children move up through the levels in a
sequential manner.

In addition, children choose a ‘book corner’ book which reflects their interests.

Children are expected. to read L4 times a week at home.

Children’s books are changed when they have completed the chapter book reading
with an adult. Adults need to check that children have read part of the book
with an adult before it is changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parents/ carers are addressed promptly.

One- to-one read.mg to be recorded in readmg diaries.

All children will have a reading bookmark that is linked to the reading domain
dog characters. The bookmark will include readmg prompts, sentence stems to
support parents with asking questions, writing comments and ideas for activities.

A record is kept of the books children take home.

Bug club to be used to support additional reading interventions and engage boys
in reading further. Parents encouraged to access Bug Club at home. Bug Club
log ins are kept at the front of reading diaries.

Provide a langu,age - rich environment that promotes rmdmg throu.gh dLsplags -
captions, labels, phomme phases, common exception words, readmg prompts linked
to Year 5 expectations. Provide oppor-tunities for mu,lthensorg leammg which

reinforce phon'Lc skills and readmg strategies.

The dedicated readmg area is weLcoang and engaging. Books are rotated to
reflect the current learmng that is takmg place.

All children participate in Love to Read model sessions. Mondag is a whole class
read, Tuesday and Wednesday involve reciprocal reading, Thursday is chapter

comprehension and non-fiction/ poetry Friday.

Dog reading standards to be used on flipchart planning and displayed in

classrooms. Reading domains are displayed on flipcharts every day.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8 4+5-8.55

Children are readmg to the teacher || at least once a week.
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Author of the month display to show the author that is a focus and a selection
of books by that author available for children.

Ten-a-term basket to be used to encourage children to read thh qu.a['ttg texts
aimed at their year group.

Reading targets to be written on the inside front cover of the red reading book
and signed and dated when children have achieved targets.

Child-friendly targets to be highlighted at the back of reading diaries and dated

where approprtate .

Letters to be sent for children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagemant is ensured throu,gh newsletters, |nsplre Dags, Readmg

Workshops, school website and reading challenges once a term.

Children to take home 2 books - phonetically decodable matched to the book
bands and a free choice — this could be non-fiction, etc for parents to read to
them at home or to read during ERIC.

Reading closely monitored to ensure children are reading book banded books which
are appropriate.

Records of book band stages kept to look at progress across the book bands.

Home reading books are organised into colour bands /phonic phases. Children are
guided to choose their reading books from a. specified colour band/phonic phase.
Texts should closely follow a child’s phonic knowledge and knowledge of common
exception words. Stafy to ensure that children move up through the levels in a
sequential manner.

In addition, children choose a ‘book corner’ book which reflects their interests.

Children are expected to read L times a week at home.

Children’s books are changed when they have completed the chapter book reading
with an adult. Adults need to check that children have read part of the book
with an adult before it is changed.

Children should have their reading books and diaries in school every day.

Comments recorded by parmts/ carers are addressed promptly.

One- to-one rmdmg to be recorded in readmg diaries.

All children will have a readmg bookmark that is linked 1o the readLng domain
dog characters. The bookmark will include readmg prompts, sentence stems to
support parents with asking questions, writing comments and ideas or activities.

A record is kept of the books children take home.
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Bug club to be used to support additional reading interventions and engage boys
in reading further. Parents encouraged to access Bug Club at home. Bug club
log ons are recorded in the front of their reading diary.

Provide a language - rich environment that promotes reading through displays -
captions, labels, phoneme phases, common exception words, reading prompts linked
to Year 6 expectations. Provide opportunities for multisensory learning which
reinforce phonic skills and reading strategies.

The dedicated reading area is welcoming and engaging. Books are rotated to
reflect the current leammg that is takmg place.

All children participate in Love to Read model sessions. Monday is a whole class
read, Tuesday and Wednesday involve reciprocal reading, Thursday is chapter
comprehension and non-fiction/ poetry Friday.

Guided reading will encompass activities which focus on the Year © programme
of study Jor word reading and comprehension

Dog reading standards to be used on flipchart planning and displayed in

classrooms. Reading domains are displayed on flipcharts every day.

Reading for pleasure the whole class to take place daily.

ERIC to take place daily 8 4+5-8.55

Children are reading to the teacher |:l at least once a week.

Author of the month display to show the author that is a focus and a selection
of books by that author available for children.

Ten-a-term basket to be used to encourage children to read thh qy.alLtg texts
aimed at their year group.

Reading targets to be written on the inside front cover of the red reading book
and signed and dated when children have achieved targets.

Child-friendly targets to be highlighted at the back of reading diaries and dated

where approprtate .

Letters to be sent Jor children who are not reading at home regularly. Records
of letters to be kept with dates. Repeated incidents of not reading at home to be
referred to the head.

Parental Engagement is ensured through newsletters, Inspire Days, Reading
Workshops, school website and reading challenges once a term.
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Year one non-negotiables:

e Can count from O-l00 forwards and backwards starting at any given number
e Can read and write all numbers to 100

e Can count on ls, 2s, 5s and 10’s to 100

® Know one more or less any number to 100

e Can recognise odd and even numbers

® Know all number bonds of addition and subtraction to 20

e Can add any three one-digit number up to the total of 20

e Can double up to at least 20

e Can put numbers O-20 in order

And posslblg to include:
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® Should be familiar with the vocabulary: equal to, more than, less than, most,

least.

® Should be familiar with terms addition, subtraction equals to and read and

write signs: + - and = accu,ra,telg.

® Recognise and write the multiplication X and Division symbol.

Year two non-negotiables:

® Recognise the value of each digit in a 2-digit number

e Count in steps of 2, 3, 5 and |0 from any given number up to 100

e Add mentally any 2-digit number to a one-digit number

o Recall all mu,LtLpLLcatLon facts for the 2X, 5X and 10X tables

® Recognise, name and write fractions /4, 1/3,1/2, 2/3 and 3/L% of a whole
o Tell time to half past and quarter past the hour

And posslblg include:

o Us <, >and = signs to compare and order numbers to 100

® To be able to order a sent of numbers to 100 (up to 3) in increasing and

decreasmg order
o Understand that subtraction is the inverse of addition
o Use X, + and = signs accurately

® Recognise that division is the inverse of multiplication

® Read and write numbers to at least 1000

® Recognise place value of all numbers in any 3-digit number

e Count in multiples of: 2, 3, I+, 5, 8, 10, 50 and 100 from O
e Know 100 more or less than any number up to 1000

e Add together 3-digit numbers using column method

e Subtract 2-3 digit numbers using column method,

® Recall and use multiplication and division facts for 2, 3, k-, 5, 8 and 10
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Multiply any IO’s number by a 2, 3,1+, 5,8, or 10
Know pairs of fractions that add up to |
Use £. P and know value of amounts

Tell time to nearest 5 minutes.

And, possibly to include:

Count up and down in tenths

Year Four Non-Negotiables

Read and write number to 10,000
Know the value of each dLth in a |+—d'Lg'Lt number-

Order a set of L-digit numbers (up to 5) in increasing and decreasing order
Count in multiples o 2, 3, 4, 5, 6, 7, 8, 4, 10, 25, 50, 100 and 1000
From any given number

Round any number to the nearest 10 or 100

Order a set of numbers between 10 and -0 in increasing and decreasing size
Add and subtract numbers using formal written methods with up to L-digits
Recall multiplication and division facts for tables up to 12 x |2

Multiply and divide HTU by U and show remainder where appropriate

Write equlvalent Fraction of a fraction given the denominator and the

numerator

Tell times to the nearest minute

And possibly to include:

Read Roman Numerals to 100
Know what happens when multiplying by O
Recognise and use factor pairs within [l

Recognise and write decimal equivalents for /4 1/2, 3/% and any tenths
and hundredths
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® Recognise what happens when dividing a 2-digit number by 10 and 100
Yoar 5 Non-Negofi

® Read and write numbers to |,000,000

e Count forwards and backwards in steps of 100, 1000, 10, 000 from any
given number 1o 1,000,000

o Round numbers 1o the nearest 10, 100, 1000, 10,000 and 100,000 with
number-s up to |, 000,000

e Add and subtract numbers with up to 5-digit numbers
® Know by heart all prime numbers to |4

° Mu,[t'tplg numbers up to Li——d,i,gi,t bg alor 2-dLth number using Formal
methods

e Divide numbers up to |+—dL9Lts bg a |-d'Lg'Lt number and 10 (with remainders)
° Qutck[g mu,LtLp[g and divide numbers bg 1O, 100 and 1000
e Compare and order Jractions with different denominations

® Recognise and use square numbers and square root symbols (?) and (

And. possibly to include:

e F[stimate answers to additions, subtractions, multLp[LcatLons and divisions.
e Read Roman numerals to 1,000

o Use vocabularg: Prime numbers: prime Factors and composite (non,—pere)

numbers.

° Recognise mixed numbers and improper fractions and convert one form to the
other.

Year 6 Non-Negotiables:
o Read and write numbers to 10,000,000.

e Round any number to any degrea of accuracy.
e Add and subtract negative infegers.

e Use tables to work with decimals to IDP.
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e Multiply L-digit whole numbers by 2-digit whole numbers.

e Divide numbers up to |+—dL9Lts bg a Z—dLg'Lt whole number and rrecognise

remainders.
° Muv[t'tplg and divide decimals bg 1O, 100 or 1000 mentaug.
° Muv[t'tplg and divide a number with to two decimal p[aces bg |—dLth and Z—dLth

whole numbers.
o Work out smele % of whole numbers

o Use ratio to show the relative sizes of two quantities.

e Add and subtract mixed numbers and fractions with different

denominations.
® Recall and use equLvalences between fractions, decimals, and percentages.

® OSolve linear missing number problems, including those involving decimals and

Fractions.

c | Punctuation NorNeat

Receptton children will: e Whrite first and last names with a capital letter
at the start.

e Whrite simple sentences.

e Form recognisable letters correctly.

® Hold a pencil effectively using a tripod grip.
Year | children will: e Write simple dictated and independent sentences

with a capital letter and full stop.

o Use capL’Eal letters for names 'an[u.d.mg il
e Join sentences and clauses with ‘and’.

e Sit correctly at a table, holding a pencil
comfortably and correctly begin to form lower
case letters in the correct direction, starting and
finishing in the right place.

e Form capital letters.

e Form digits 0-9.
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Year 2 children will:

Use capital letters, full stops and question marks.
Add some extra information to a sentence with
ad jectives.

Join sentences with or-/and/but.

Use ‘when', 'if’, that” and because” to extend
sentences.

Know nouns, verbs and ad jectives.

Write mostly consistently in past and present
tense.

Form lower-case letters of the correct size relative
to one another.

Start using some of the diagonal and horizontal
strokes needed to join letters and understand
which letters, when adjacent to one another, are
best left un-joined.

Write capital letters and digits of the correct
size, orientation, and relationship to one another

and to lower case letters.

Use spacing

Year 3 children will:

Use speech punctuation correctly, including new
line new speaker and inverted commas.

Use exclamation marks, commas in a list,
apostrophe for omission and singular possession..
Use fronted adverbials

Use link clauses using a. variety of con junctions.
Express time, place and cause using con junctions,
adverbs and prepositions

Use past and present tense mostly consistently
including progressive verbs (-ing).

Use the diagonal and horizontal strokes that are
needed to join letters and understand which
letters, when ad jacent to one another, are best
left un-joined.

Increase the legibility, consistency and quality of
my handwriting.

Year W children will

Expand noun phrases and modify using

ad jectives, additional nouns and preposition
phrases.

Link clauses with a range of subordinating and
coordinating con junctions
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Use fronted adverbials wit correct comma
placement.

Use present, past and perfect tense.

Indicate speech using inverted commas and other
punctuation

Use apostrophises to mark singular and plural
possession.

Use the diagonal and horizontal strokes that are
needed to join letters and understand which
letters, when ad jacent to one another, are best
left un-joined.

Increase the legibility, consistency and quality of
handwriting.

Year 5 children will:

Describe setting and characters using cav*efu.llg
selected words.

Create atmosphere with descriptive sentences.
Add extra information to sentences (relative
clauses) beginning with who, where, which, when,
who's or that (relative pronouns).

Use some cohesive devices within pamgmphs g

then, after that, firstly.

Indicate degrees of possibility using adverbs and
modal verbs.

Use the past and present progressive fense

Use commas to mark clauses, avoid ambiguity or
clarify meaning.

Write legibly, fluently and with increasing speed
by:

Choosing which shape of a letter to use when
given choices and deciding, as part of ones
personal style, whether or not to join specific
letters; choosing the right implement that is best
suited for the task e.g. quick notes, letters.

Year 6 children can:

Select vocabulary and grammatical structures
that reflect what the writing requires e.g., using
contracted forms in dialogue in narratives; using
passive verbs o affect how information is
presented; using modal verbs to suggest degrees of

possibility.
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Use a range of devices to build cohesion e.g.,

con junctions, adverbials of time and place,
pronouns, synonyms within and across
paragraphs.

Use verb tenses consistently and correctly.

Know how to use a range of punctuation: ellipsis,
hyphen, colon, semi-colon and bullet points.
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athematics Non-Negotiables

All sessions to include CLIC and activities pitched to each learners level of
development within the lesson. (an[ud'mg tluency, reasoning and problem
solv'mg)

Concrete resources to be used to suppor-t Leam’mg and understandmg in all
areas of maths.

|_essons should be based on the Teagu,es brtdge medium and [ong term
planning documents and build up over time, showing progress in a.
mathematical concept or process.

AfL question 1o be used to assess their knowledge and understanding linked.
to the LO. This will allow you to see what they can and cant do. This
needs to happen at the start of the lesson and linked to the fluency part of
the Learning ob jective/ success criteria.

AFL

Calculate the missing angles.

e
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AFL : Decimals as fractions

Complete the table.

Decimal Fra::::d"r‘;jr'::s = Simplified fraction

00O

it 1
T

This should inform the direction of the lesson and those children who need
targeted support. This tells me what the children can do and can't do. |
then differentiate my lesson accordingly.

Collaborative maths to be evident in planning and books to show children
building their investigative skills and problem solving. This can include
graffiti maths activities, Nrich problem solving investigations, dip and pick
challenges, | see reasoning and | see problem solving resources.

A range of reasoning problems that children respond to using the expert
reasoner model. Expert reasoner prompts to be used on ﬂLp chart/ on
problem.

Explain

. -
Doorik: | krav thas Whaen you muttiply Doorike: | raw that
Eoplain. This i lermawe. This i trae by 100, you shoudd Explans Tha i lecasee Thi s
ekt ove -
[ . J Cavez. | pra
Which fractions - _ . E appln @ /--' .:1 R
do you see? b, -
n s pareirme el e’
sy
Do you ogree?
Explain your thirking,

Sy~ P, S S Sy~ Famr, S

Expert reasoner prompts to be used by all children when responding to
reasoning and problem solving questions:
|. Describing: what the activity is about. | know that ...
2. Explaining: offering some reasons for what they did. The argument
may yet not be complete or accurate. Uses phrases such as it’s
because” or it is true” to justify.
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3. Convincing: confident that their thinking is right and may use words
such as, it is certain. . or | can prove this bg. . The under[gmg
mathematical argument will be more accurate than just explaining.

Lk Justifying: a deductive, logical argument that has a complete chain
of reasoning to it and uses mathematical models of proof for why
and why not.

5. Generalising and specialising
Children to move from a. specialised case to a general mathematical
statement or from a general rule to providing specific examples to
prove/disprove the rule.

* GCeneralising is about starting with specific cases and becoming less
specific.

* Specialising is about starting with something general and seeing what
it tells us about a specific case. It might seem that generalising is
therefore more important (or harder) than specialising, but that is

not a[wags true.

Include cross-curricular links on your L.O. This is because..

Use ch next to the calculation if a smele calculation error has been made.

Use vf next to the calculation if the teacher or TA is working with a.
group in the lesson and a misconception exists. This can then be re-taught
and the misconception addressed. Children need to complete questions
following the v to show they now understand.

Target mark at least once a week, fix it comments and Challenge (for
those children who have achieved the LO). Target mark for

mLsconceptLons from the success criteria.

During marking highlight green is they have achieved the SC and . if
they have not. Markmg should then link to the pink SC.
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sp to be used to address spellmgs of mathematical vocabu[arg — ¢g
muitLp[LcatLon, perimeter, area.

Peer assessment to take place once a week, more in upper keystage 2. Peer

assessment should be used in Y2, Y3, Y, Y5 and Y6.

PEER-ASSESSMENT

by
y

~¥  What has your pariner done well?

[
Eﬁ_,-*" g
"p A

8y
r

e,

What can they improve for next time?

| HEER ESSMENTT

What was the learning ob pctive for this

piece of worksd

Diid they meet it’

Can you find r.i:-m-:'.ihm._q for them to

improver

Teachtng sequ.ence should include concrete chtorLal and abstract where
ever possLble.

Scaffolds in maths ~ Number lines, 100 squares, place value charts,
numicon, p[ace value counters, uni-fix. Concrete boxes.

Number formation to be addressed.

Don't use worksheets, these just but a lid on leammg

Mampu[attves to be accessible durmg the lessons
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Use mini-pit stops to check children’s leammg

Keystage 2 and year 2 teachers to encourage children to interact with the
ob jectives in the back of their books. These should be on flip charts at the
start of the lesson to emphasise the target they are working on. Children
can date these when they feel they have achieved and then discuss their
next steps.

CLIC to take place daily in all year groups. Ensure LO is displayed in
maths books

o — Comiton o ot =y =
I P
. - - -
win count in b s weing The Count—decimuls ‘ #
‘ AA v R
Ts ndhing new— Yivhares [Viilly =
Erow wrlck i TR .-m:-:.'? rmuadipls witioaT ars ovr
Pl
2 Big Ma 5
N ket
atloula Tung — Fmuad TEca Tuan, o | I — s ?'T
SO P
awn mlve any multiphe of K x 3d multiphcation ﬂ .:_-. _____ ' * AN

CLIC to cover all for areas: counting, lets learn, its nothing new and
calculation.

CLIC sessions should be around 20 minutes and involve taught strategies
and children practicing.

Maths pre unit assessments to be carried out at the start of a unit — pre
unit assessment. These are to be marked and inform the targets in the

front of the child’s book. These targets should then be taught during the

unit and dated as theg are achieved.
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Mazths Tar%t/&

e v

Where | want to be hg March
What | need to include in DaTE‘ Date Date Date Date

mg I‘Tl(].'thﬁ :

Maths post unit assessment to be carried out at the end of a unit ~ end of
unit assessment ~. This will provide further evidence of progress and, if
targets have been achieved from the pre unit assessment.

Ensure that the LO has maths vocabulary included within the LO to
support children with their learning.

All children to have reasonmg/ vocabulary prompt card in the back of
maths books.
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o )

more

| Lncrease |

plus
sum

total

\ altogether )
\

o
divide

divided by
- share

shared equally
equal groups of

(Su‘bimﬂma\

subtract
minus

less

take away

. J

M)

lots of

tirmes
multiply
X groups of
product
multiplied. by

repeated addition

\ array )

BEeasoning Senfence Stems
ftcan't be . because ..
It must be . because ..
If then
This is dif ferent because ..
This is the same because
| think that . . because
| noticed that
This is true because
This is false because ..
I already know —  therefore
| know that . because ...
This is always true because. .

This is sometimes true because .

This is never frue because. .

| can use concrete

Fesources
00
® ® &
%0 O
00 10

(| can use pictures)

Prove it / Convince mel

.

and dtagrctms

Thowsands | Hundreds | Tos | Unt
\ Ap :!... H ‘:‘n.._

w0 A
. L

1 | I | 2

| can use a \

calculation

4873

£ )

| can use a written
response

When you add to the

hundreds column, if it

becomes more than 9, the

thousands column will

increase as 10 hundreds are

1000.

\_ ®,
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English Non-Negotiables \

1

Teaching of English writing

All sessions to include a starter (gmmmar, spellmg,) and daily

handwrt’[mg practice.

Sentence dictation starters must be used once a week. Children
must use a purp[e pen to tick the words or punctuation that has
been the focus of the dictation starter.

Audience and purpose must be on the LO. |t must change where
approprLate.
Audience: Children on Earth

Purpose: to retell events that hﬂ,pper'uzd using the form of a d.'m,ﬁ:j i
the role of Tim Peake.

|_essons should follow the writing stages of immersion, imitate,
innovate and end with a Chance to Shine.

AfL questions 1o be used to assess their knowledge and
understanding linked to the LO. This will allow you to see what
they can and can't do. This needs to happen at the start of the
lesson and linked to the main learning of the unit or lesson. If
you are completing a grammar lesson, the AL will link to the

grammar you are gomg to teach.
| __ AFL Starier |

Tick which of the following sentences have prepositions in them. V
I There were gentle waves crashing along the water bed

2. Down by the river, there was a gentle breeze flowing through kaac’s hair
3. kaac had 1o be quiet due to the fact that it was so early in the morning
L baac could Jeel the soft mud under his Jeet moving as he tiptoed over it
5. kaac had deep browm hair which just grazed the backs of his ears.

6l |Page



http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiEp7m_4tbUAhUGWBQKHQhPD2QQjRwIBw&url=http://clipartfans.com/post/writing-clip-art-1.html&psig=AFQjCNGsFs9-Mr526mgZn5mX3idUhFOhPg&ust=1498403445263128
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiz6PWJ4tbUAhVIWRQKHYfRBOcQjRwIBw&url=http://cliparting.com/free-writing-clipart-9593/&psig=AFQjCNGsFs9-Mr526mgZn5mX3idUhFOhPg&ust=1498403445263128

AFL Starter

What is a fronted adverbial? Write 2 examples to /

demonstrate Your answer.

This should inform the direction of the lesson and those children
who need targeted support. This should tell you what the children
can do and can't do. You then need to differentiate the lesson
accordingly.

Learning objective template to be used with Solo Taxonomy and,

Magic learning habits displayed.

Use mini-pit stops to allow children to proof-read. Children need
to use a purple pen to make corrections. This must be evident in
pieces of writing. Children will use the prompts in the back of
their books as guidance. Children need to use a ruler to cross out

words in a single, straight line and then add words using ™.
Chance to Shine

Chance to Shine writing targets need to be displayed on the LO
and taught. —

26th June & 286 June 2019 | CT/TAA Audience: Mrs Cakl

LO: To write a persuasive advert

CT/TA

Audionce: Toarists
Plurpose: To persuade Them o visit Medco after reading my laafler

can introduce the character and desoribe them.

can descrine the setting so that the readsr can imagine being thare.

need to induds: ~EEMi-CO.0ns

Bxtended

Abstract

"

Abstract

m
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The green star must be on the LO and the target also included
in the success criteria if they are writing a longer piece of
writing.

The Chance to Shine target must be taught after the end of the
Chance to Shine at the start of the new genre.

Chance to Shine must take place every two weeks. This must be
marked using the Chance to Shine marking sheets using the
correct colours. Use the teacher’s marking sheet to identify the
misconceptions or areas of writing that need to be taught. You.
need to aim this towards the HA o ensure high expectations.

Year 2 Chance to Shine Marking for staff

The main targets that you Ldent'ncg as needing teaching then need
to be displayed on the LO and taught.

After teaching the targets on the LO, you then need to write
these targets in the writing target sheets at the front of the book.
Children may write the target themselves in neat, J'o'med
handwriting. These will then need to be dated and the LO
stamped with the target achieved stamp.
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Wr'LTLng Ta

n  Date Date Date Dan

Reflecting on. todag's lesson each week:

Reflect on tr@J@L@ng less

Write down three things you have learnt about how to write an effective non—
chronological report.

AL labels to be used when applicable (3X a week) .
N

Todag | was

SUCCess ful

@s&.... )

FEER SSESSMENT
What was the learning objective for this pece
of work?
How did they meet i?
Which sentences show cohesion using
adverbials?
How could their writing be improved for the
reader?

Include "What if. . questLons as part of your challenge.
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©

What are you proud of to be used daily.

/What are you
proud of today
and why’

N\

Peer assessment to take place once a week, more in upper keystage
2. Peer assessment should be used in Y2, Y3, Y, Y5 and Y6.
EER ESSMENT

What was the learning objective for this piece
of work?

How d.i.d.‘dru.gmuti.t?

Which sentences show cohesion using
adverbials?

How could their writing be improved for the
reader?

End of theme reflection strip (5 parts) Use at the end of a genre
of English after a Chance to Shine, so the children can reflect on
the progress they have made.
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Reflect on your learning.

Why have you

learnt your new

knowledge?

What challanges
have you

overcome?

What questions do
you have about your
learning?

Marking
Use sp in the margin for a spelling mistake and then use a neat
squiggly line in green pen to underline the spelling error. You,
then need to write the word and three dots for the children to
practise, or write sp and then three dots for children to
independently correct the spelling.

Use an highlighter to highlight common exception words
that have been spelt incorrectly. This list can be found in the

back of every child’s book..

Use a green highlighter and highlight good examples of the success

criteria in the writing.

Use a highlighter to indicate missing punctuation. The
children MUST use a purple pen to add in the missing

punctuation where you have highlighted in the next session.
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Use vf next to the margin if the teacher or TA is working with a
group in the lesson and a misconception exists. This can then be
re-taught and the misconception addressed. Children need to
improve their writing following the vf to show they now
understand.

Target mark at least once a week, fix it comments and Challenge
(for those children who have achieved the LO). Target mark for
misconceptions from the success criteria.

During marking highlight - is they have achieved the SC and
. if they have not. Marking should then link to the pink SC.

Highlight a sentence in pink or part of a piece of writing where

you would like children to improve based on the fix it comment.

|_etter formation to be addressed. Use a pmk htgh[’tghter to write
the letter join or formation that the children need to practise

again.
Targets and Evaluation

Don't use worksheets, these just but a lid on leam'mg

Half termly evaluation sheets to be completed for writing for all

gear groups. e

All children to have common exception word card in the back of

each English book.
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Every writing book should have an envelope and child friendly

writing targets in the envelope.

| can chack. my trse &
correct thrtaghout.

| zan e T i g

aggrepriai tegraung
ared snding

Tean sell most | undarstand. which | 2an s camimas 33
camman cepion, lotters rasd s b6 pined et e bt
i [

| can use agactrephus o
rark sbars LT are

mizing in seling

| can . agarighn 1

shiw Prucman, fir ot

R
Sdharks o prpritiers
st sl ba e Hhon,
after, befors.

| can use s past and
sesaant Sz coevectly

ez bt Mg vestng i
for taudicnzc

Compasition. (planning, drafting,
evaluating, editing and proof reading)

Child friendly writing targets should be dated and highlighted by

the children so that theg can see how their writing is improving

and what they should be including in their writing.

The eryanisation
reflects the purpose of
my wrilini eg. @
newspaper report has o
Wi, by e,
introduction and a
chronological recount of
events

can plor, what | am ging =
weitz by sang my sntences
sut biud anz ot o tmz, and
g doon, my Ldans with

i vocabulary.

| can re-rzac what | have
written T chack for errors
i spalling, grammas and

punciuation,

can check my Tense i
carrect throughout.

con uge inferesting
adverbs o describe

actions

| can farm capital
lettors and lower case
letters of the correct
size and orientation,
relative o one anather

can use the correct
tarminology: Moun, noun
phrase, stwdoment,
question, exclamation,
command. compound.
ad pctive, vert, swffix,
tense, agostrophe ond
comma.

can punciuats sntancs,

using capital Lettars, full

fhope, question. marks and
cizlamation marks.

con jpin dousts using

I con begin s uze an can. use interesting BN can use spacing betwem wher, 1, hat,
approprialc beginning ad jectives 1o describe )% words that reflecs 4w Tecause, B _m as, o
and. nding, peeple. places o hects. e o® sze of the latters Sl

| con think about can thow evidence of i | can spell most Tt oo | understand which. | can use commas to
different styles neaded for- using somple similes £.9. commen. excaption. F—— aelng Letters need 1o be joined siparats itome in a list
differgnt writing tupes. as yellow g5 thi sun i waords. many carescly. N my weitng.

! am bagning o us can. st simple | can add the suffiues - | can uss apostrophes | can use some diagoral | can uzz apastraphas to

agprapriat languas azr
Effarent tges oF weiing .5
etory languags, nin-ficlon and
ositru.

con junchuons 1o lnk wless
logically e.g. also, as well,
because, but.

. -, Fl, Lo

and -y T root words

show pssission. for perscn
2.9, gurds book.

and horizontal steokes
1o join letters.

mark. where letters are
missing in spelling

| feruow wha my writing is
for laudience).

CRML UST CON MACHions,
adwerbe o prepositions
that sqnal ims 6.q. then,
after, before.

I can spell same
COMUman hﬂﬂ’lﬂp'\D’.&E

o thige/there/thayre

1 can uss the spalling ruls

for adding -2 ov - For

plurals. | understand the
change in meaning,

can form lower case
lattars of the correct size,
relative i one anothar.

| can use the past and

present fense correctly

Teachers will snip tool the child friendly targets that children are

going to use in each lesson so that theg can Ldant'ncg, htghltgh’t
and date the writing target.
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English Non-Negotiables \

1

Teaching of English writing

All sessions to include a starter (gmmmar, spellmg,) and daily

handwrt’[mg practice.

Sentence dictation starters must be used once a week. Children
must use a purp[e pen to tick the words or punctuation that has
been the focus of the dictation starter.

Audience and purpose must be on the LO. |t must change where
approprLate.
Audience: Children on Earth

Purpose: to retell events that hﬂ,pper'uzd using the form of a d.'m,ﬁ:j i
the role of Tim Peake.

|_essons should follow the writing stages of immersion, imitate,
innovate and end with a Chance to Shine.

AfL questions 1o be used to assess their knowledge and
understanding linked to the LO. This will allow you to see what
they can and can't do. This needs to happen at the start of the
lesson and linked to the main learning of the unit or lesson. If
you are completing a grammar lesson, the AL will link to the

grammar you are gomg to teach.
| __ AFL Starier |

Tick which of the following sentences have prepositions in them. V
I There were gentle waves crashing along the water bed

2. Down by the river, there was a gentle breeze flowing through kaac’s hair
3. kaac had 1o be quiet due to the fact that it was so early in the morning
L baac could Jeel the soft mud under his Jeet moving as he tiptoed over it
5. kaac had deep browm hair which just grazed the backs of his ears.
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AFL Starter

What is a fronted adverbial? Write 2 examples to /

demonstrate Your answer.

This should inform the direction of the lesson and those children
who need targeted support. This should tell you what the children
can do and can't do. You then need to differentiate the lesson
accordingly.

Use mini-pit stops to allow children to proof-read. Children need
to use a purple pen to make corrections. This must be evident in
pieces of writing. Children will use the prompts in the back of
their books as guidance. Children need to use a ruler to cross out

words in a single, straight line and then add words using .
Cold Writes and Chance to Shine

Before starting a new genre, you need to ensure that you are

using a. knowledge board to ascertain what the children already
know. They must use a blue pencil at the beginning of the unit.
At the end of the teachmg sequence, revisit the knowledge board .
Children need to use a red pencil crayon to show their new

knowledge. = oo
v [ v—%
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Cold Writes to be used at the start of a genre. Writing needs to
be assessed using the cold write marking grids. Targets must
then be displayed on the LO in a green star and then written in
the front cover of books.

After Ldent'ncgmg the targets on. the cold write, you then need to
write these targets in the writing target sheets at the front of the
book. Children may write the target themselves in neat, joined

handwriting. These will then need to be dated and the LO
stamped with the target achieved stamp.

P!Eﬁg

After teaching the genre, a Chance to Shine will take place where
children are able to write independently. The Chance to Shine
marking grids then need to be completed. Children from year 2
need 1o identify a target that they would achieve the next time
that they write this genre. The class teacher also needs to
identify one target that the child needs to achieve next time.
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ATL labels to be used when applicable (at least 3X a week

2

Reylect on t@)dmg s lesson. . .

Write down three rules for writing active and passive voice.

What can you k : What new
do now that you lmowledge

could not do at have You
the start of the
lesson? Explm

learnt?

4 What did you A

think hard about
today’

M -
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Peer assessment to be used when writing at length, more in upper

key stage 2. Peer assessment should be used in Y2, Y3, Yk, ¥5
and Y6 PEER  SSESSMENT

What was the learning objective for this piece
of work?

How did they meet i¥?

Which senfences show cohesion using
adverbials?

How could their wriling be improved for the
reader?

Use sp in the margin for a spelling mistake and then use a neat
squiggly line in green pen to underline the spelling error. You
then need to write the word and three dots for the children to
practise, or write sp and then three dots for children to
independently correct the spelling.

Use an highlighter to highlight common exception words
that have been spelt incorrectly. This list can be found in the
back of every child’s book.

Use a green highlighter and highlight good examples of the success

criteria in the writing.

Use a highlighter to indicate missing punctuation. The
children MUST use a purple pen to add in the missing

punctuation where you have thh[Lghted in the next session.

Target mark at least once a week, fix it comments and Cha[[mge
(for those children who have achieved the LO). Target mark for
misconceptions from the success criteria.

During marking highlight - is they have achieved the SC and
. if they have not. Marking should then link to the pink SC.
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Highlight a sentence in . or- part of a piece of writing where
you would like children to improve based on the fix it comment.

|_etter formation to be addressed. Use a - highlighter to write

the letter join or formation that the children need to practise

again.
Targets and Evaluation

Don't use worksheets, these just but a lid on learning

All children to have common exception word card in the back of
each English book.
Every writing book should have an envelope and child friendly

writing targets in the envelope.

Campaston. (plarning, drafting,
cvaluaing, sditing and proof reading)
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Child friendly writing targets should be dated and highlighted by
the children so that they can see how their writing is improving
and what they should be including in their writing.

The crganisation ‘:}‘\‘P::' rnat | am 3“":._
reflects the purpase of i ar at B,
my wriling e.g. a wring dovn my dass wiin
mmqm has o .
. by-line,
introduction. and & | can re-rzac what | have
e i [ | o2 e
B punctuatan I can form caital
lettors and lower case
can check my tonse i can s interesting letters of the correct
adverbs To describe size and orientation,

correct throughout. relative to one ansther.

I can begin 1o use an can uss intEresting g Year 2 can use spacing betwasn
apprapriate beginning ad joctives o duscribe Writing Targets words that reflects the
and ending. people. places or objects. szn of the letters
= lgmant spoks inita
s and than regrasnt

actions.

| can think about can show evidence of J can spell most i “?"“wdﬂ "":i‘“ | understand which. | can use commas to
different styles needed for using simple similes o, common. exception. a2 pashars, il Letters nesd 1o be jined. ssparats lems in a lst
different wiiting fupes. as yallow gs the sun wards. many corvacty. n my wrilng.
O
| am beginning ta use can use simple | can add the suffises ) . | o use apastrophes to
spropral - | can uss apostrophes 1 | can use zome dingonal
agprepriat Languags across . & Ly - .
At g o g 55 e pnctons o . des e, rsss, ful, dsss | | show prsssson for persen and horizontal, strokes mark. where “‘-:u“‘_‘ are
tory languags, nin-flcion and ogeay °"-'_:’";l;tu - and -y o root words e.g. girl’s book. o join letters. frissing in. spring
u. becqust, but.

I can spell same

can form lower cast | can use the past and

L um the
| kruow wha my writing adverbs o prepositions for adding -1 o gy - sm
. ' comumon homophanes Lattors of the correct sizs, ~
for laudience). that aqnal tme £.q. then, . plurals. | understand N ] present tense correctly.
after, before. ©.5- thige/ thers/ theyire. changs in meaning, relative 3 ons ancther

Flipchart planning

All flipcharts must include big picture.
English

Todag in Enghsh | am going to learn to make predlcttons

In year 5, I learnt that | need to use one piece DJC evidence to make
a pred,Lc.tmn

As a Wr'l.tar b the end of the lesson, | will know some of the
events that h(w happened in the tor y and characters that are
qc nnq "o be included ' th. events.

As a writer by the end of the lesson, | will be able to make a
prechtLon usirig 3l pieces o evidence fo support my thoughts

In the future, this will help me to

| will need to use this vocabulary prediciions, events, motive,

Teachers will snip tool the child friendly targets that children are
going 1o use in each lesson so that they can identify, highlight

and date the writing target. These MUST be included on
flipchart planning.

I can use passive verbs 1o
FFK wmsummaf
nformation in @ senence
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Rosenshine’s principles to be used to plan lessons. The prompts can
be snip tooled onto flipchart pages.

Look at the grid below.
Can you match each word to its correct definition?

‘ subject person or thing that the action is done to
| ) .

object an action, or a state of being
| verb | person or thing that does the action

Role of adult to be identified on flipchart planning during
handwriting, grammar starter, whole class teaching and
independent practice.

Scaffold and tools to support learning to be used on flipchart to
support all learners.

ldentifying subject, verb or object

— a person or thing that does the action
— an action, or state of being
— person or thing that the action is done to

Remember the rules

A sentence is written in active voice when the of the sentence is
forming the
A n passi h f th
i it by so hing
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