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30-50 months
L0-60 months

Early Learning Goals

Chronological
Understanding

*Use evergdag
Language related to
time such as now,

Children talk about
past and present
events in their own
liives and family

member-s.

*»Sequence events in

their life.

»Develop a smeLe
awareness of the past.

»Sequence 3 or L
artefacts from
distinctly different
periods of time.

*Match objects to
people of different

ages .

xPlace events on a
smeLe timeline.

*Sequence artefact
closer together in
time. Check
accuracy using

books/ICT .

*»Sequence
photographs from
different periods of
their life.

xPlace events on a
simple timeline,
adding times
previously studied.

HLStOY‘g PY‘OgY‘@SSLOl’L across all year groups

xPlace the time
studied on a
timeline, compare
where this fits in
to topics previously
studied.

xUse dates and
terms related to
the study unit and
passing of time.

*Sequence several
events or artefa.cts.
Begin to develop a
chronologically
secure knowledge
and understanding
of British, local
and World
History, establishing
clear narratives
within and across
the periods studied.

xPlace the time
studied on a
timeline, compare
where this fits in to
topics previously
studied..

*Use terms related
to the period and
begin to date events.

*»Understand more
complex historical
terms e.g.

BC/AD/CENTURY

*Begin to develop a
chronologically
secure knowledge
and understanding
of British, local and
World History,
establishing clear
narratives within
and across the

periods studied.

xPlace the time
studied on a
timeline, compare
where this fits in
to topics prevLou.slg
studied to provide a
greater historical
perspective.

*Cain greater
historical
perspective by
placing their
growing knowledge
into different
contexts.

*Use and relevant
terms and period
labels - Empire,
civilisation,
parliament and
peasantrg,
continuity and
change, cause and
consequence,
sLlearLtg,

xPlace the time
studied on a
timeline, compare
where this fits in to
topics previously
studied to provide a
greater historical
perspective.

xUse relevant dates
and ferms - empire,
civilisation,
parliament and
peasa.ntrg, conthu.Ltg
and change, cause
and consequence,
slmtlaritg,
difference and

signi. ficance.

»Sequence previously
studied topic on a
timeline to gain
greater historical
perspective.

*Deve[op a

chronologically secure




Children know that
other children don't
always en joy the same
things and are
sensitive 1o this.

*

*Understand why
people may have
wanted .to do

something

difference and

significance.

*Develop a
chronologically
secure knowledge
and understanding
of British, local
and World History,
establishing clear
narratives within
and. across the
periods studied

knowledge and
understanding of
British, local and
World History,
establishing clear
narratives within
and across the

periods studied.

*ldentify key
Features and events
of time studied.

»Study different
aspects of
different people —
differences between
men and women..




same aspect in
another perlod..

illustrate their
expl.ana.tlon.

»Know key dactes,
characters and
events of time
studied..

Interpretation

of
History

xL_ook at their own
families and
immediate

surrroundings

Extracting

xUse stories to
encourage children to
distinguish. between
Fact and fiction and
to help them
remember key
historical facts.

* Talk about simple
ways in which the

past is represented. e.g.

paintings, photos,
artefacts.

Interrogating
»Compare adults
talking about their
past — How reliable
are their memories?

Extracting

*Use stories to
encourage children
to distinguish
between fact and
Fiction and to help
them remember key
historical facts.

Interrogating
*Compare 2 versions
of a past event.

»Compare pictures
or photographs of
people or events in
the past.

*ldentify ways that
the past is
represented and
discuss reliability of
evidence e.g. photos,
paintings, accounts,
stories.

Extracting

*Use 2 or more
different sources,
media or artefacts
to piece together
information about

a. period of history

that is being studied.

*Recognise the role
of archaeologists

Interrogating
*ldentify and give
reasons for the
different ways in
which the past is
represented.

*Distinguish

between different
SOUICces — Compare
different versions
of the same story.

*Note connections
in Historical
periods studied.

Extracting
*Investigate primary
& secondary sources
and explain the
differences between
these two types of
sources.

»Use textbooks and
own growing
historical knowledge
to gain a better
perspective.

Interrogating
xLook at and
evaluate the
evidence available.

»Begin to evaluate
the usefulness of
different sources.

*Note connections in
historical perLods
studied.

Extracting
*Investigate and
understand two
different versions
of a similar event
and compare and
contrast these.

Interrogating
*Compare
different accounts
of events from
different sources —
fact or fiction.

*Of fer some
reasons for
different versions
of events.

*Beglnnlng to
understand source
bias.

* o comment on
the reliability and
bias of sources and

Extracting

» 10 be able to
gather information
Jrom a wide range
of sources and select
which sources are
most relevant - with
varying opinions.

Interrogating
*Link sources and
work out how
conclusions were
arrived at.

»Consider ways of
checking the
accuracy of
inferpretations —
Fact or fiction and
opinion.

xBe aware that
different evidence
will lead to
different

conclusions.




xLook at
representations of
the period e.g.
museum, cartoons

etc.

how it may impact

the va.|.i.d.i.ty4

»Confidently use the
library and internet
for research.

* o consider

dif ferent ways to
check and evaluate
the reliability of
different sources,
which may be bias.

Historical
Enquiry

»Children know about
similarities and
differences between
themselves, others,
and families, and
communities and,

traditions.

*Find answers 1o
simple questions about
the past from sources
of information e.g.
artefacts.

*Ask and answer
smeLe historical
qu.est'tons.

*Handle sources and
evidence to ask and
answer questions
about the past on
the basis of simple
observations.

*Ask and answer
appropriate
historical questions,
using their growing
historical knowledge.

*Use a range of
sources to find out
about a. period.

*Observe small

details — artefacts,

chtu.res )

*Select and record
information
relevant to the

study .

»Use the library
and the Internet
For own personal
research.

*Ask and answer
simple questions

*Use evidence to
build up a picture
of a past event.

»Choose relevant
material to present
a picture of one
aspect of life in

time past.

*Ask and answer a

variety of questions.

»Use the library
and the internet
Jor own personal
research.

»Answer and begin
to devise own
historically valid
questions

«Begin to identify
primary and
secondary sources.

»Use evidence 1o
build up a picture
of a past event.

xSelect relevant
sections of
information.

»Use the library
and internet for
research with
increasing
confidence.

*Answer and, devise
own historically
valid questions
about change,
cause, similarity

and difference

and, significance.

*Recogmse perarg
and secondarg

sources.

»Use a range of
sources to find out
about an aspect of
time past.

*Suggest omissions
and the means of

ﬁndmg out.

*»Bring knowledge
gathered from
several sources
together in a fluent
account.

*Answer and. devise
own historically valid
questions about
change, cause,
similarity and




difference and

signi. ficance.

Organisation
Communication

*Children talk about
past and present
events in their own
liives and family

member-s.

»Communicate their
knowledge through
discussion, drawing,
drama. and roe play,
making models,
writing and using

ICT.

*Use smele terms to
talk about the passing
of time.

*Use timelines to
order events or
objects.

x T ell stories about the
past.

* Talk, write and
draw about things
from the past.

*Communicate their
knowledge though
discussion, drawing,
drama. and role
play, making models,

writing and ICT.

»Use simple terms to
talk about the
passing of time.

*Communicate
their knowledge
through discussion,
pictures, drama
and role play,
making models,

writing and ICT.

»Begin to construct
own responses that
involve thoughtful
selection and
organisation of
relevant historical
information.

xUse historically
accurate terms to
talk about the
passing of time.

*»Communicate their
knowledge thrrough
discussion, pictures,
drama. and role
play, making
models, writing and

ICT.

*Construct own
rresponses begmnlng
to select and
organise relevant
historical
information.

»Use historically
accurate terms to
talk about the
passing of time e.g.

BC/AD/CENTURY

*Recall, select and
organise historical
information.

*Construct
informed responses
that involve
thoughtful selection
and organisation
of relevant
historical
information.

*Communicate
their knowledge
and understanding
through discussion,
dmwmg pictures,
drama and role
p[ag, makmg
models, writing and

ICT.

»Use historically
accurate terms to
talk about the
passing of time e.g.

BC/AD/CENTURY

*Recall, select and
orgamse
informaction.

*Construct informed
responses that involve
thoughtful selection
and organisation of
relevant historical

in formaction.

*»Communicate their
knowledge and
understanding
through discussion,
dmw'mg pictures,
drama and role
play, makmg models,

writing and ICT.

»Select and organise
information to
produce structured
work, making
appropriate use of
dates and terms.

»Use Historically
accurate terms to
talk about the
passing of time e.g.

BC/AD/CENTURY




Progrzsston in

Chronology




Progression in. Chronology

Year Group Ob jectives Examples Key Chronological \/ocabutar

Sequencing Before, after, soon, later
Baby | year 2 years Nursery Reception
EYFS
*Sequ,ence events in their life. 0l Nt
before, after, now, then,
*Develop a s'mele awareness of the o autumn. winter spring
ast. ' ' '
P summer, tomoy"y"ow,
"Sequence 3 or I+ artefacts from n gesterdag, dags OJC the
distinctly different periods of time. 1 N week, months OJC the year,
Crandparnts Parws e this week, next week, past,
*Match objects to people of th'tov‘g, ﬁr‘s‘t, second,
Year | deferent ages. third earlg

*Place events on a smele timeline.

First Second Third Now




Year 2

*Sequ,ence artefact closer togeﬂrwr in
time. Check accuracy using

books/ICT .

»Sequence photographs from
dif ferent periods of their life.

*Place events on a s'mele timeline,
ad.dmg times pmv'Louslg studied.

Sequencing

Amelia Earnhart

Buys her first plane
after learning at university.
First woman to cross the
USA non-stop.

Childhood
First saw an Sets world First woman to fly across
aeroplane. record. the Pacific.
]
Treats WW1 Sets off on her
reats A
A famous flight.
Soldiers. Flies across 2

Atlantic as a passenger.

) ] e

Toys/Homes/Shopping*

Now

Great Fire of London Now

Chronological order,
sequence, decade, era,
perLod, century




*Place the time studied on a timeline,
compare where this fits in to topics
previously studied.

»Use dates and terms related to the study
unit and passing of time.

»Sequence several events or artefacts.
Begin to develop a. chronologically secure
knowledge and understanding of British,

Sequencing
BC

AD
*l— |m ||m|1m|mp

British Hi.storg

B =

Roman Britain

Chronological order,

B.C.E (Before the Common
Era), AD (Anno Domini),
Stone Age, Neolithic, Iron
Age, thousands of years

local and World History, establishing 1 50 100 |150 250 [300 |3s0 450
clear narratives within and across the
eriods studied. _
Year 3 P |
Villas start appeoring
across The countryside
Emgeror Emgperor Honorius tells Britain
Julius Cagsar  Claudivs orders Fadrian's vell Christianity becomes legal 1o look o their own, defences
invadss the ;"‘I‘l::\“ of is constructed. in the emgire
¥
Villas start appearing
A colonia is founded at across the countryside
Colchester
Boudicca's revolt against Rome
after they annexe her kingdom
*Place the time studied on a timeline, Our chronological narrative
compare where this fits in to topics BC m— .
Previoustg studied . 3500 3000 2500 2000 1500 1000 500 1 500 1000 1500 2000
British History
P ——
Year »Use terms related to the period and

begin to date events.

*Understand more complex historical

terms e.g. BC/AD/CENTURY

World History




»Begin to develop a chronologically secure
knowledge and understanding of British,
local and World History, establishing
clear narratives within and across the

periods studied.

Year 5

»Place the time studied on a timeline,
compare where this fits in to topics
previously studied to provide a greater
historical perspective.

*Cain greater historical perspective bg
placmg their growing knowledge into
dif ferent contexts.

»Use and relevant terms and period labels
- Empire, civilisation, parliament and
peasantry, continuity and change, cause
and consequence, sLm'LLarLtg, difference
and significance.

*Make comparisons between different
times in the past.

*Develop a. chronologically secure
knowledge and understanding of British,
local and World History, establishing
clear narratives within and across the
periods studied

World History

Chronological Concurrence

BC

3500 3000 2500 2000 1500 1000 SO0 1

Stone Age 10 kon Age [Prehistory)

Ancient Egypt

500 1000 1500 2000

Chronological order,

B.C.E (Before the Common
Era), AD (Anno Domini),
first civilisations,
chronological order, C.E (The
Common Era), millennium,
era, period, B.C (Before
Christ), thousands of years,




Year 6

*Place the time studied on a timeline,
compare where this fits in to topics
previously studied to provide a greater
historical perspective.

»Use relevant dates and terms - empire,
civilisation, parliament and peasantry,
continuity and change, cause and
consequence, similarity, difference and
signi ficance.

*Sequmce prevtou.slg studied topic on a
timeline to gain greater historical
perspectLve .

*Develop a. chronologically secure
knowledge and understanding of British,
local and World H'Lstorg, establ'tshmg
clear narratives within and across the
periods studied.

Chronological Concurrence

BC AD

[ T [ [

3500 3000 2500 2000 1500 1000 SO0 1 500 1000 1500 2000

British History Vidng conict
d

itien L
e =

The invasion and conquest ==
886 AD
The Danelaw was
created after Alfred
retook London.

874 AD
The Vikings
conquer Mercia

860 865 870 " |s7s 880 885 890 895 900
Period of conflict

867 AD
The Great B 878 AD 899 AD )
Heathen Army Vikings conquer Wessex. Alfred Alfred the great dies and is
invades hid in Athelney marshes. After succeeded by his son Edward.
Easter, he defeats King Under Edward, Wessex began
Guthrum. to reclaim the Danelaw. His
869 AD daughter, £thelflced, led the

The Vikings attack further into
England using Yorvik as a stable base

Mercians to great success too.

Chronological order,

B.C.E (Before the Common
Era), AD (Anno Domini),
First civilisations,
chronological order, CE (The
Common Era), millennium,
era, period, B.C (Before
Christ), thousands of years,




Progmsston in historical

enqutrg




r G p Ob jectives ‘ Exam[es

EYFS

Progression in historical interpretation

Year |

Extracting

»Use stories to encourage children to
distinguish. between fact and fiction
and 1o help them remember key
historical facts.

» Talk about simple ways in which the
past is represented e.g. paintings, photos,

artefacts.

Interrogating
*Compare adults talk'mg about their
past — How reliable are their memories?

Talk about sim

le ways in which the past is represented

: > $ .,
. AR V)N
P 4
[ Wsolemnly pledge mpself before God
| and in the presence of this assem|
fo pass my life in purity and to prac

)/ |1se mu profession f;nl,ul'ul&g.‘y\plll
¥ abslain from whateber is deleterious
| and muschirbous, and lmlfnut take

|or knotinglp admmister ang harm

fol drug. 4 will do allin my potoer
) | fo maintain and elebate the stand-
L ard of my umﬁﬁssmn‘nnh fill hold
m confidence all personal matters
' commuitted to my keeping and all
amily affairs coming to my knoto-
lt‘bgﬁ' n the practice ofmy calling.
"iLl'x h [ogalty will Hendeavor ig an
the physician in his inork,and de
2 bote myself fp the welfare of
;f‘ﬂmar rommitted to my rave.

4
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Year 2

Extracting

»Use stories to encourage children to
distinguish between fact and fiction
and to help them remember key
historical facts.

Interrogating
»Compare 2 versions of a past event.

»Compare pictures or photographs of
peopLe or events in the past.

*ldentify ways that the past is
represented and discuss reliability of
evidence e.g. photos, paintings, accounts,
stories.

John Evelgn's fire of London account

Many thanks to Terry Foreman for suggesting this article.

Sunday 2 September 1666




Year 3

Extracting
*Use 2 or more different sources,
media or artefacts to piece together

information about a period of history
that is being studied.

*Recognise the role of archacologists.

Interrogating
*ldmtlfg and give reasons Jor the

different ways in which the past is
represented.

»Distinguish between different sources

— compare different versions of the
same storg.

Recognise the role of archaeologists

A >
Cassius Dio account of Boudicca
e,

YT TRTL e cywyever avvy
‘W C oty arvceny L
5 W £ VeaDecirn S~ 1e

e mesSs ALY

K o et ool S P,

S et
3 o LA g saly o - vr- Cnlilyn &
e e S P ]
porllowss h,n{,».(wm
o g eyt sl

Use 2 or more different sources to piece together information

Llulius Caesar’s description of Britain in 54BC
from book V of Caesar’s Gallic War

Simplified from tronslations of the original Latin in the public domain

The interior (inland) part of Britain is inhabited by those... who were born in the island itself.
The area next to the sea is made up of people from the country of the Belgae!, who
travelled there to plunder and make war... and who then stayed and began to farm the
lands. The people are countless in number, and they have many buildings, mostly very like
those of the Gauls2 The number of cattle is great. They use either brass or iron rings, set at
a certain weight, as their money. Tin is produced in the midland regions; near the sea, iron is
produced, but in small amounts, [so] they use brass, which is imported. As in Gaul, there is
timber (wood) of every type, except beech and fir. They do not see it as lawful to eat the
hare, cackerel or goose; however, they do breed them for amusement and pleasure. The
climate is more temperate (mild) than in Gaul, the colds being less severe.

Tacitus account of Boudicca

Chapter 29

During the consulship of Lucius Caesennius Paetus and Publius Petronius Turpilianus [AD 60-
61], a dreadful calamity befell the army in Britain. Aulus Didius, as has been mentioned,
aimed at no extension of teritory, content with maintaining the conquests already made.
Veranius, who succeeded him, did little more: he made a few incursions into the country of
the Silures, and was hindered by death from prosecuting the war with vigour. He had been
respected, during his fe, for the severity of his manners; in his end, the mark fell off, and

his last will discovered the low ambition of a servile flatterer, who, in those moments, could
offer incense to Nero, and add, with vain ostentation, that if he lived two years, it was his
design to make the whole island obedient to the authority of the prince.

lceni tribe coins




Year

Extracting

*Investigate primary & secondary
sources and explain the differences
between these two types of sources.

»Use textbooks and own growing
historical knowledge to gain a better
parspecﬁv&

Interrogating
+Look at and evaluate the evidence
available.

»Begin to evaluate the usefulness of
different sources.

»Note connections in historical periods
studied.

Primary sources — Sutton Hoo

Secondary sources

Anglo-Saon artefacts

Primary Sources — The Anglo-Saxon Chronicle

-

ANuLO SAXON
BRITAIN

pucene tsland of ehyea bund mala
I almnabro‘]l,q.rm;:: i

ande
boc ll&g A,

tande T bprcxer - pa coman o;: AJImentd. " S I tK}r
ru)cymp& bpyeane apoft- Paselamp htr Pyb
Tay coman - yupanof an-md lanst topa
N4 manesum -j pacoman ayioft on noyip yquun 1
up- | pap bado 1eortuy § nBep mofon punian- ac
hinoldan heom lorean. conSan hr coadon ha evarrae




Year 5

Extracting

sInvestigate and understand two
different versions of a similar event
and compare and contrast these.

Interrogating

»Compare different accounts of events
Jrom different sources — fact or
Fiction.

*Offer some reasons for different

versions OJC events.

»Beginning to understand source bias.
» To comment on the reliability and bias
of sources and how it may impact the

validity.

Comparing and contrasting

How are those prejudices manifested?

The idea that pharaohs were worshipped as all-powerful gods, for instance, is
just plain silly. Translated ancient Egyptian letters show us that the
relationship between a pharaoh and Jzhis courtiers was very far from that
between a god and his worshippers. But the idea of an all-powerful god was
very common at the time that these books were written in the early 20th
century, so it became an important concept when this history was being laid
down.

“ Letters show us that the relationship between a
pharaoh and'szhis courtiers was very far from that
between a god and his worshippers **

Turin Papyrus — Manetho
B o 3

Pharaoh: Lord of the Two Lands

The most powerful person in ancient Egypt was the pharaoh
The pharaoh was the political and religious leader of the
Egyptian people, holding the titles: "Lord of the Two Lands’ and
'High Priest of Every Temple'.

As 'Lord of the Two Lands' the pharaoh was the ruler of Upper
and Lower Egypt. He owned all of the land, made laws,
collected taxes, and defended Egypt against foreigners.

As 'High Priest of Every Temple', the pharaoh represented the

gods on Earth. He performed rituals and built temples to
honour the gods.

Opposing pharach. list — Apion Josephus

Year 6

Extracting

*To be able to gather information
From a wide range of sources and
select which sources are most relevant -
with varying opinions.

Interrogating
*Link sources and work out how
conclusions were arrived at.

»Consider ways of checking the
accuracy of interpretations — fact or
Fiction and opinion.

Uncensored

Censored

Cerman photos of Dresden




»Be aware that different evidence will
lead to different conclusions.

»Confidently use the library and

internet for research.

» To consider different ways to check
and evaluate the reliability of different
sources, which may be bias.

Elements to examine if a sowrce is biased

Author of the

SOUrCE

Intended

audience

Feason for

wrriting the ’\
SOUFCE

Tiumne whern the
SOUFCE WS
writien

BORDER COUNTIES WELCOME
CITY CHILDREN

GREAT SCHEME CARRIED OUT WITHOUT
A HITCH

MAGNIFICENT WORK BY LOCAL RECEPTION WORKERS

three million children and mothers

Tho great scheme of ovacuating some
f sgarded aa vulnerable areas

of infants under five vears of age from what are ¢
to loss vulnerablo sreas came into operation on Friday.

By yosterday (Tuesday) the evacuation was practically complote. .
thing proceeded *‘ according to plan '’ and the whole scheme went through
with such emooth precision as to call for the highest admiration for the en-
thusiasm and efficiency of all those taking part.

To the Border Counties have come thousands of these children and it can
be eaid that they received a real kindly Border welcome Oswestry as A
distributing centre saw the srrival of some 4,000 motbers and children for the
borough and the Rural District spread over four days.

The various reception committees threw themselves into llw_“’t“'k with
whole-hearted onthusiasm and the smooth way in which the ohildren were
dotrained and conveyed to their destinations by 'buses to the rural arcas and
by private motor cars in the borough is worthy of the highest praise. And
not only the committees but the various urban and rural officials, the railway
staffs, the 'bus conductors, the owners of private cars and the people who
have taken the children into their homes have worked with a unity of purpose.

Every~

W2 S frrrich?

- SRNinder,

was wiptIhr

Niigror?




